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Note 

This  Social  Studies  Learning  Facilitator's  Manual  contains  answers  to  teacher-assessed  assignments 
and  the  final  test;  therefore,  it  should  be  kept  secure  by  the  teacher.  Students  should  not  have  access  to 
these  assignments  or  the  final  tests  until  they  are  assigned  in  a  supervised  situation.  The  answers  should 
be  stored  securely  by  the  teacher  at  all  times. 


  ALL  RIGHTS  RESERVED  — 

Copyright*  1991,  theCrowninRightof  Alberta,  as  represented  by  the  Minister  of  Education,  Alberta  Education  11160  Jasper  Avenue, 
Edmonton,  Alberta,  T5K  0L2. 

All  rights  reserved.  Additional  copies  may  be  obtained  from  the  Learning  Resources  Distributing  Centre. 

No  part  of  this  courseware  may  be  reproduced  in  any  form  including  photocopying  (unless  otherwise  indicated),  without  the  written 
permission  of  Alberta  Education. 

Every  effort  has  been  made  both  to  provide  proper  acknowledgement  of  the  original  source  and  to  comply  with  copyright  law.  If  cases 
are  identified  where  this  has  not  been  done,  please  notify  Alberta  Education  so  appropriate  corrective  action  can  be  taken. 
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Introduction 


A  survey  of  these  course  materials  will  coniinn  that  this  new  learning  package  has  been  specially 
designed  for  many  kinds  of  teachers  working  in  a  variety  of  situations. 


Which  Category  Do  You  Fit? 

O  Small  Schools  Teacher 
O  inexperienced 

O  experienced,  but  in  other  subject  areas 

experienced  in  teaching  social  studies  but  wanting  to  try  a  different 
approach 

O  Distance  Learning  Teacher 

O  travelling  to  schools  within  the  jurisdiction 

O  using  facsimile  and  teleconferencing  to  teach  students  within  the  area 

O  Larger  Schools  Teacher 
inexperienced 

O  experienced  in  teaching  social  studies  but  wanting  to  try  a  different 
approach 
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Because  these  materials  have  been  created  by  experienced  classroom  teachers  and  distance  learning 
specialists,  they  have  many  advantages  for  students  and  teachers  regardless  of  their  situation. 


 .  Advantages  for  Students  _ 

•  incorporates  a  strong  learner-centred 
philosophy 

•  promotes  such  qualities  in  the  learner  as 
autonomy,  independence,  and  flexibility 

•  is  developed  through  media  which  suit  the 
needs  and  circumstances  of  the  learner 

•  reflects  the  experiential  background  of  Alberta 
students 

•  opens  up  opportunities  by  overcoming  barriers 
that  result  from  geographical  location 

•  promotes  individualized  learning,  allowing 
learners  to  work  at  their  own  pace 


-        Advantages  for  Teachers 

«  allows  teachers  maximum  teaching  time  and 
minimizes  preparation  time 

•  includes  different  routes  through  the  materials 
to  suit  different  learners 

•  incorporates  a  wide  range  of  teaching 
strategies,  in  particular  those  using 
independent  and  individual  learning 

«  delivers  curriculum  designed  by  education 
specialists  that  reflects  Alberta  Education 
Ftogram  of  Studies  with  an  emphasis  on 

Canadian  content 

«  provides  learning  materials  which  are 
upwardly  compatible  with  advanced 
educational  technology 


Does  it  soimd  like  something  you  could  use? 

The  student  materials  are  not  the  only  components  designed  for  independent,  guided  instruction;  so  is 
this  Learning  Facilitator's  Manual.  It  begins  with  an  overview  of  the  current  Alberta  Education 
Program  of  Studies  for  social  studies.  This  summary  is  included  for  inexperienced  teachers  or  those 
teachers  who  have  found  themselves  teaching  social  studies  when  their  training  is  in  other  subject 
areas.  This  brief  simimary  is  not  meant  to  replace  the  Alberta  Education  Program  of  Studies,  but 
rather  to  help  teachers  confirm  the  highlights  of  the  program. 

Other  parts  of  this  introduction  have  also  been  included  to 
help  teachers  become  familiar  with  this  new  courseware  ai 
determine  how  they  might  want  to  use  it  in  their  classroon 

Beyond  the  introduction  the  guide  itself  contains  answers, 
models,  explanations,  and  other  tips  generated  by  the 
teachers  who  authored  this  course. 

The  courseware  and  LFM  are  the  products  of  experienced 
classroom  teachers  and  distance  learning  specialists.  It  is 
the  hope  of  these  teachers  that  their  experience  can  be 
shared  with  those  who  want  to  take  advantage  of  it 
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Overview  of  the  Program  of  Studies 


Rationale  and  Philosophy 

*The  aim  of  education  is  to  develop  the  knowledge,  the  skills  and  the  positive  attitudes  of  individuals, 
so  that  they  will  be  self-confident,  capable  and  committed  to  setting  goals,  making  infomied  choices 
and  acting  in  ways  that  will  improve  their  own  lives  and  the  life  of  their  community." 

-  Secondary  Education  in  Alberta  (June  1985) 

Social  studies  assists  students  to  acquire  the  basic  knowledge,  skills,  and  positive  attitudes  needed  to 
be  responsible  citizens  and  contributing  members  of  society.  The  content  of  social  studies  draws 
upon  history,  geography,  economics,  other  social  sciences,  the  behavioural  sciences,  and  the 
humanities.  The  content  serves  as  the  context  in  which  important  skills  and  attitudes  are  developed 

Goals  and  Objectives 

Ultimate  goal:  Responsible  citizenship 
Component  goal:  Development  of  critical  thinking 

The  responsible  citizen  uses  the  knowledge,  skills,  and  attitudes  acquired  in  the  school,  the  family, 
and  the  community. 

The  Social  Studies  Program  of  Studies  outlines  three  fundamental  objectives. 
Knowledge  Objectives 

These  objectives  take  into  account  the  history  of  our  community,  the  nature  of  a  democratic  society, 
an  understanding  of  the  nature  of  humanity,  and  an  understanding  of  our  social,  political, 
technological,  and  economic  environment 

Skills  Objectives 

These  skills  arc  grouped  into  three  classifications: 

•  Process  skills 

•  Participation  skills 

•  Communication  skills 

Attitude  Objectives 

These  attimde  objectives  describe  a  way  of  thinking,  feeling,  or  acting  and  are  developed  through  a 
variety  of  learning  experiences  that  encompass  knowledge  and  skill  objectives.  It  is  hoped  diat 
students  will  develop  the  attitudes  commensurate  with  good  citizenship. 
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Overview  of  Social  Studies  9 


The  focus  of  Social  Studies  9  is  on  industrialization  and  the  way  in  which  the  United  States  and 
Soviet  Union  have  organized  themselves  economically.  Canada's  mixed  economy  will  be  examined 
as  well,  along  with  issues  related  to  technological  changes.  Economic  growth  and  organization  wUl 
be  studied  as  they  relate  to  quality  of  life. 

Every  nation  must  find  a  way  of  dealing  with  the  fundamental  economic  problems  of  scarcity:  What 
is  to  be  produced?  How  will  it  be  produced?  Who  will  receive  it?  The  answers  to  these  questions 
have  been  very  different  in  the  UoS.A.  and  USSR.  In  Canada,  aspects  of  both  approaches  can  be 
found.  These  differing  ways  of  addressing  the  problem  of  scarcity  are  the  chief  concern  of  Social 
Studies  9. 

The  course  is  divided  into  three  topics.  Each  topic  consists  of  two  modules. 


Economic  Growth:  Differing  Perspectives 


Topic  A: 

Economic  Growth: 
U,S.A. 

Module  1: 

Industrialization  and  the  Market  Economy  of  the  United  States 

Module  2: 

The  American  Economy 

Topic  B: 

Economic  Growth: 
USSR 

Module  3: 

Industrial  Development  in  the  USSR 

Module  4: 

Central  Planning  in  the  USSR 

Topic  C: 
Canada: 

Responding  to  Change 

Module  5: 

Canada  Responding  to  Change 

Module  6: 

The  Development  of  Canada's  Mixed  Economy 
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Each  of  the  three  topics  is  structured  around  a  major  generalization  as  follows: 

TOPIC  A:  A  market  economy  has  been  the  vehicle  for  economic  growth  in  the  United  States. 

TOPIC  B:  A  centrally  planned  economy  has  been  the  vehicle  for  growth  in  the  Soviet  Union. 

TOPIC  C:  Economic  growth  and  technological  change  affect  the  quality  of  life. 

It  is  important  that  students  not  only  master  the  factual  material  presented  in  this  course,  but  also 
acquire  certain  skills  and,  it  is  hoped,  come  to  develop  certain  attitudes.  Some  of  the  important  skills 
and  attitudes  are  listed  below. 

Skills 

•  locating,  arranging,  and  interpreting  data 

•  making  notes 

•  using  charts,  concept  maps,  and  graphic  organizers 

•  surveying  textual  material  to  extract  pertinent  infonnation 

•  making  inferences 

•  making  generalizations 

•  constracting  time  lines 

•  taking  and  defending  positions 

•  discussing  ideas  with  a  group  or  another  individual 

Attitudes 

•  developing  an  appreciation  of  the  ways  in  which  different  economic  systems  meet  people's 
needs 

•  developing  an  appreciation  of  the  need  for  balance  between  freedom  and  responsibility 

•  developing  an  appreciation  of  the  different  factors  contributing  to  quality  of  life 

•  developing  an  acceptance  that  change  is  a  common  feature  in  life 

•  developing  a  concern  for  economic  issues  facing  Canada 

•  developing  an  awareness  of  the  impaa  of  modem  technology 
Time  Considerations 

There  are  six  modules  of  roughly  equivalent  length  in  Social  Studies  9.  In  a  school  year  of  Uiirty- 
seven  to  thirty-nine  weeks,  for  example,  this  would  mean  spending  roughly  six  weeks  on  each  module 
with  some  time  left  over  for  review.  It  would  be  wise  for  learning  facilitators  to  peruse  the  entire 
course  before  establishing  their  own  time  limits  so  as  to  determine  if  there  are  modules  to  which  they 
would  like  to  devote  slighUy  more,  or  less,  attention. 
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structure  of  the  Learning  Package 


Basic  Design 

This  new  learning  package  involves  many  other  components  in  addition  to  the  Learning  Facilitator's 
Manual. 


Modules 


CZZ) 


The  print  components  involve  many  booklets  called 
modules.  These  modules  contain  guided  activities 
that  instrua  students  in  a  relevant,  realistic  setting. 

The  modules  have  been  specially  designed  to 
promote  such  qualities  in  tfie  learner  as  autonomy, 
independence,  and  flexibility.  Writers  have 
incorporated  such  teaching  strategies  as  working 
from  the  concrete  to  the  abstract,  linking  the  old  to 
the  new,  getting  students  actively  involved,  and 
using  advance,  intennediate,  and  post  organizers^ 
Many  other  techniques  enable  learners  to  learn  on 
their  own  for  at  least  some  of  the  time. 


Contents 


Overview 
Evaluation 


Section  1 
Activity  1 
Activity  2 
etc. 


Section  2 

Activity  1 
Activity  2 
etc. 


Section  3 
Activity  1 
Activity  2 
etc. 


Section  4 
Activity  1 
Activity  2 
etc. 


Module  Summary 


The  structure  of  the  module  booklets  follows  a 
systematic  design.  Each  module  begins  with  a 
detailed  table  of  contents  which  shows  the  students 
all  the  main  steps.  It  acts  as  an  organizer  for 
students.  The  overview  introduces  the  module  topic 
or  theme.  A  graphic  representation  has  been 
included  to  help  visual  leamei^  and  poor  readers. 
Hie  introduction  also  states  the  weightings  of  each 
assignment. 

The  body  of  the  module  is  made  up  of  two  or  more 
closely  related  sections.  Each  section  contains 
student  activities  that  develop  skills  and  knowledge 
centred  around  a  theme. 

The  activities  may  involve  print,  audio,  and  video 
formats.  At  times  the  student  and  the  learning 
facilitator  are  allowed  to  choose  the  activity  that  best 
suits  the  student's  needs  and  interests.  Other 
activities  such  as  the  Extra  Help  and  Enrichment  are 
optional  pathways.  This  flexibility  caters  to  each 
student's  personal  situation. 

The  summary  focuses  on  the  skills  and  strategies 
that  the  student  has  learned. 
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Assignment  Booklet 


Accompanying  each  module  is  an  assignment 
booklet  The  activities  in  these  booklets  can  be  used 
for  fonnative  and  for  summative  assessments.  The 
students  should  complete  these  assignment  booklets 
when  they  have  thoroughly  reviewed  the  module 
materials.  The  assignment  booklets  have  been 
designed  for  classroom  use,  for  faxing,  or  for 
mailing.  If  the  booklets  are  not  being  mailed,  you 
should  remove  the  outside  cover. 


Media 


COMPUTER  DISK 


VIDEOCASSETTE 


AUDIOCASSETTC 


COURSE 
AUDIOCASSETTE 
(providing  genexil 


Textbooks  and  Reference  Books 


The 

Soviet 

Union 

V 

The  package  also  includes  reference  to  media. 
Pathways  have  been  developed  so  students  can  use  a 
variety  of  media  to  achieve  the  objective.  These 
different  routes  have  been  included  to  suit  different 
learners.  Wherever  videos  have  been  included,  a 
print  pathway  is  also  available.  This  way,  if  the 
media  resource  isn't  available  or  desired,  a  student 
can  follow  the  print  pathway  and  still  successfully 
achieve  the  objective. 

A  special  audiocassette  features  a  teacher  guiding 
the  student  through  the  course.  The  appearance  of 
the  teacher  icon  reminds  students  that  there  is  this 
additional  help  available. 

If  the  students  are  working  individually,  you  may 
find  this  cassette  a  valuable  asset.  If  you  are 
working  in  a  large  group,  you  may  wish  to  guide  the 
students  yourself. 


There  are  three  textbooks  used  in  Social  Studies  9: 
Made  in  the  USA  by  Gae  Mackwood  and  Canadians 
Responding  to  Change  by  Jim  Parsons  and  Sharon 
Jamieson  -  both  published  by  Reidmore  Books  Inc. 
of  Edmonton  -  and  The  Soviet  Union  by  Phyllis 
Arnold,  published  by  Canadian  Social  Sciences 
Services  Ltd.  of  Edmonton.  Whenever  students  are 
directed  to  these  texts,  the  corresponding  icon 
appears  in  the  left-hand  margin  of  the  student 
manual. 
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Materials,  Media,  and  Equipment 


Mandatory  Components 


Equipment  (i^ardware) 

Media 

Materials 

•  audiocassette  player 

•  prepared  audiocassettes 

•  LFM  for  Social  Studies  9 

(come  with  learning 

package) 

•  one  complete  set  of  module 

booklets  (6)  and  assignment 

booklets  ( ft\  for  each  student 

•  There  is  a  final  test 

Optional  Components 


Equipment  (Hardware) 

Media 

Materials 

•  VCR 

•  videocassettes 

Videocassettes  used  in 

the  course  may  be 

available  from  the 

Learning  Resources 

Distributing  Centre  or 

ACCESS  Network.  You 

may  also  wish  to  call 

your  regional  library 

service  for  more 

information. 
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Using  This  Learning  Package  in  the  Classroom 


Conventional  Classroom 

Whether  your  classroom  has  desks  in  rows  or  tables  in  small  groups,  you  may  be  most  comfortable 
with  a  learning  system  that  you  can  use  with  all  your  students  in  a  paced  style.  In  other  words,  you 
may  want  a  package  that  will  suit  all  of  your  students,  so  they  can  move  through  die  materials  as  one 
group  or  several  small  groups.  Because  these  materials  contain  different  routes  or  pathways  within 
each  unit,  they  can  address  various  learning  styles  and  preferences.  The  materials  also  include  many 
choices  within  the  activities  to  cater  to  different  thinking  levels  and  ability  levels.  Because  of  their 
versatility  and  flexibility,  these  materials  can  easily  suit  a  conventional  classroom. 

Open-Learning  Classroom 

Open-learning  is  the  concept  of  opening  up  opportunities  by  overcoming  barriers  of  time,  pace,  and 
place  by  giving  the  learners  a  package  specially  designed  to  enable  them  to  learn  on  their  own  for  at 
least  some  of  the  time. 

Such  a  concept  is  not  new.  Many  teachers  can  recite  attempts  to  establish  an  individualized  learning 
system  as  they  recognized  the  importance  of  trying  to  personalize  courseware  to  meet  each  individual 
student's  needs.  But  these  efforts  often  failed,  due  to  lack  of  time  and  lack  of  quality  materials  that 
conformed  to  Alberta  specifications. 

Due  to  advanced  educational  technology  and  improved  Alberta-specific  learning  packages,  a  student- 
centred  approach  is  now  possible.  Improved  technology  now  allows  us  to  provide  support  to  learners, 
individually  regardless  of  their  pace  or  location.  A  teacher  carmot  be  in  twenty-eight  places  at  one 
time  offering  guidance.  However,  media  and  a  well-designed  learning  package  can  satisfy  individual 
needs.  Technology  can  also  help  provide  an  effective  management  system  needed  to  track  the 
students  as  they  progress  independentiy  through  the  materials. 

The  key  to  a  successful  open-learning  system  depends  on  three  vital  elements:  a  learning  package 
specially  designed  to  enable  students  to  learn  effectively  on  their  own  for  at  least  some  of  the  time; 
various  kinds  of  learner  support;  and  a  management  system  and  style  that  ensures  that  the  open- 
learning  system  runs  smoothly. 


The  Key  to  a  Successful  Open-Learning  System 


y     Support  V  

Feedback 

Direct  Teaching 


Practical  or  Hands-on 
Experience 


\Counselling 


Routine 
Contact 


Monitoring  and  Recording 
Student  Progress 


Management 


[Scheduling,  ^--""^ 
^Distributing,  and 
Managing  Resources 


Scheduling 
Students 
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Learning  Package 

The  specially  designed  learning  package  needed  for  a  successful  open-leaming  system  has  been 
developed  for  you.  The  objectives  teach  current  Alberta  specifications  using  strategies  designed  for 
individualized  instruction.  As  the  learning  facilitator,  you  need  to  be  sure  to  have  all  the  components 
in  the  learning  package  available  to  students  as  needed. 

If  adequate  numbers  of  media  are  available  to  satisfy  the  demand,  a  centre  can  be  established  for 
specific  media. 


You  may  not  have  the  luxury  to  have  enough  hardware  to  set  up  a  pennanent  video  or  computer 
centre  in  your  classroom.  In  that  case,  students  should  be  encouraged  to  plan  ahead.  Perhaps  every 
three  to  five  days  they  should  preview  their  materials  and  project  when  they  would  need  a  certain 
piece  of  media.  This  would  aUow  you  to  group  students,  if  necessary,  or  reserve  media  as  required. 

Support 

Support  is  definitely  a  key  element  for  successful  learning,  and  when  you're  planning  an 
individualized,  non-paced  program,  you  need  to  careMly  plan  when  and  how  support  will  be  given. 

The  materials  contain  a  form  of  consistent  support  by  providing  immediate  feedback  for  activities 
included  in  the  module  booklet  The  answers,  explanations,  and  examples  for  each  of  the  module 
activities  are  included  in  this  LFM.  You  may  decide  to  set  up  an  answer  station  with  colour-coded 
cards,  or  you  may  want  the  students  to  come  to  you  to  discuss  the  activity  together.  As  you  and  the 
student  become  more  comfortable  with  an  individualized  system,  you  might  increase  the  student's 
responsibilities  -  spot  checking  only  to  reinforce  proper  behaviour  and  to  assess  the  student's  day-to- 
day progress. 
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As  the  learning  facilitator,  you  may  be  needed  to  offer  more  personal  guidance  to  those  students 
having  difficulty,  or  you  may  need  to  reinforce  the  need  for  students  to  do  these  activities  carefully 
before  attempting  the  assignments  in  the  assignment  booklet 

The  activities  include  choices  and  pathways.  If  a  student  is  having  difficulty,  you  may  need  to 
encourage  that  student  to  work  on  all  the  choices  rather  than  one.  This  would  provide  additional 
instruction  and  practice  in  a  variety  of  ways. 

Another  foim  of  support  is  routine  contact  with  each  individual.  This  might  be  achieved  widi  a 
biweekly  conference  scheduled  by  you,  or  as  students  reach  a  certain  point  (e.g.,  after  each  section  is 
completed),  they  may  be  directed  to  come  to  the  conference  area. 

Special  counselling  may  be  needed  to  help  students  through  difficult  stages.  Praise  and 
encouragement  are  important  motivators,  particulariy  for  those  students  who  are  not  used  to  woiking 
independently. 

Direa  teaching  may  be  needed  and  scheduled  at  certain  points  in  the  program.  This  might  involve 
small  groups  or  a  large  group.  It  might  be  used  to  take  advantage  of  something  timely  (e.g.,  election, 
eclipse,  etc.)  or  something  prescheduled  like  the  demonstration  of  a  process,  or  involving  students  in 
a  hands-on,  practical  experience. 

Support  at  a  distance  might  include  tutoring  by  phone,  teleconferencing,  faxing,  or  planned  visits. 
These  contacts  are  the  lifeline  between  learners  and  distance  education  teachers,  so  a  warm  dialogue 
is  essential. 


Management 

Good  management  of  an  open-learning  system  is  essential  to  the  success  of  the  program.  The 
following  areas  need  action  to  ensure  that  the  system  runs  smoothly: 

•  Scheduling,  Distributing,  and  Managing  Resources  -  As  discussed  earlier,  this  may  require  a 
need  for  centres  or  a  system  for  students  to  project  and  reserve  the  necessary  resources. 

•  Scheduling  Students  -  Students  and  teachers  should  woik  together  to  establish  goals,  course 
completion  timelines,  and  daily  timelines.  Although  students  may  push  to  continue  for  long 
periods  of  time  (e.g.,  all  morning),  teachers  should  discourage 
this.  Concentration,  retention,  and  motivation  are  improved 
by  taking  scheduled  breaks. 

•  Monitoring  Student  Progress  -  You  will  need  to  record 
when  modules  are  completed  by  each  student  Your 
data  might  also  include  the  projected  date  of  completion 
if  you  are  using  a  student  contract  approach. 
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Sample  of  a  Student  Progress  Chart 


Module 

1 

Module 
2 

Module 
3 

Module 
4 

Module 
5 

Module 
6 

Final 
Test 

'SUfyJUdams  P 

A 

Louise 'Despms  P 

A 

n/^CttJ(fassian  P 

A 

P  = 

Projected  ComDietion  Date 

A  =  Actual  ComDietion  Date 

The  student  could  keep  a  personal  log  as  well.  Such  tracking  of  data  could  be  stored  easily  on  a 
computer. 

•  Recording  Student  Assessments  -  You  will  need  to  record  the  marks  awarded  to  each  student 
for  work  completed  in  each  module  assignment  booklet  The  marks  from  these  assignment 
booklets  will  contribute  to  a  portion  of  the  student's  final  mark.  Other  criteria  may  also  be 
added  (a  special  project,  effort,  attitude,  etc.).  Whatever  the  criteria  they  should  be  made  clear 
to  all  students  at  the  beginning. 


Sample  of  a  Student  Assessment  Chart 


Module 

1 

Module 
2 

Module 
3 

Module 
4 

Module 
5 

Module 
6 

Year's 
Average 

Final 
Test 

Final 
Mar1( 

67 

65 

54 

47 

78 

67 

63 

Louise 'Despins 

43 

50 

54 

55 

48 

42 

49 

lAoUiKiassian 

65 

65 

66 

68 

67 

70 

67 

Letter  grading  could  easily  be  substituted. 


•  Recording  Effectiveness  of  System  -  Keep  ongoing  records  of  how  the  system  is  working. 
This  will  help  you  in  future  planning. 


Sample  of  a  System  Assessment  Chart 


Module  1 

Date 

Module  Booklet 

Assignment  Booklet 

Resources/Media 
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The  Role  of  the  Teacher  in  an  Open-Learning  Classroom 


The  teachers  in  a  conventional  classroom  spend  a  lot  of  time  talking  to  large  groups  of  learners.  The 
situation  in  open  learning  requires  a  different  emphasis.  Teachers  will  probably  meet  learners 
individually  or  in  very  small  groups. 

With  this  approach  it  is  necessary  to  move  beyond  the  idea  of  a  passive  learner  depending  largely  on 
a  continually  supportive  teacher.  The  teacher  must  aim  to  build  the  student's  confidence,  to  stimulate 
the  learner  into  self-reliance,  and  to  guide  the  learner  to  take  advantage  of  routes  that  are  most 
meaningful  and  applicable  to  the  learner. 

These  materials  are  student-centred,  not  teacher-centred.  The  teacher  needs  to  facilitate  learning  by 
providing  general  support  to  the  learner. 


Evaluation 

Evaluation  is  important  to  the  development  of  every  learner.  Data  gathering  and  processing,  and 
decision  making,  at  the  student  and  teacher  level,  serve  as  means  of  identifying  strengths  and 
weaknesses. 

These  specially  designed  learning  packages  contain  many  kinds  of  informal  and  formal  evaluation. 
Observation 

In  the  classroom  the  teacher  has  the  opportunity  to  see  each  student  perform  every  day  and  to  become 
aware  of  the  level  and  nature  of  each  student's  performance. 

Observations  are  more  useful  if  they  are  recorded  in  an  organized  system.  The  following  Ust  of 
questions  is  a  sample  of  types  of  observations  and  how  they  can  be  collected. 

Observation  Checklist 


1 .    Does  the  student  approach  the  work  in  a  positive  manner? 


2.    Is  the  student  struggling  with  the  reading  level? 


3.    Does  the  student  make  good  use  of  time? 


4.   Does  the  student  apply  an  appropriate  study  method? 


5.   Can  the  student  use  references  effectively,  etc.? 
Observation  may  suggest  a  need  for  an  individual  interview  with  a  student 
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Individual  Conferences 

Individual  conferences  may  be  paced  (scheduled)  by  the  calendar  or  at  certain  points  in  the  module, 
or  they  may  be  set  up  only  as  needed  or  requested. 

During  these  conferences  teachers  can  determine  the  student's  progress  and  can  assess  the  student's 
attitudes  toward  the  subjea,  the  program,  school,  and  self,  as  well  as  the  student's  relationship  with 
other  students.  With  guided  questions  the  teacher  can  encourage  oral  self-assessment;  the  student  can 
discuss  personal  strengths  or  weaknesses  in  regard  to  the  particular  section,  module,  or  subject  area. 

Self-Appraisal 

Self-appraisal  helps  students  recognize  their  own  strengths  and  weaknesses.  Through  activities  that 
require  self-assessment,  students  also  gain  immediate  feedback  and  clarification  at  eaily  stages  in  the 
learning  process.  Teachers  need  to  promote  a  responsible  attitude  toward  these  self-assessment 
activities.  Becoming  effective  self-assessors  is  a  crucial  part  of  becoming  autonomous  learners.  By 
instructing,  motivating,  providing  positive  reinforcement,  and  systematically  supervising,  the  learning 
fadlitator  will  help  students  develop  a  positive  attitude  toward  their  own  progress. 

For  variation,  students  may  be  paired  and  peer-assessing  may  become  part  of  the  system.  The  teacher 
may  decide  to  have  the  student  self-assess  some  of  the  activities,  have  a  peer  assess  other  activities, 
and  become  directiy  involved  in  assessing  the  remainder  of  the  activities. 

When  the  activities  have  been  assessed,  tiie  student  should  be  directed  to  make  corrections.  This 
should  be  made  clear  to  students  right  from  the  starto  It  is  important  to  note  the  correct  association 
between  the  question  and  the  response  to  clarify  understanding,  aid  retention,  and  be  of  use  for  study 
purposes. 

Many  of  the  activities  include  choices  for  students.  If  the  student  is  having  difficulty,  more  practice 
may  be  warranted,  and  the  student  may  need  to  be  encouraged  to  do  more  of  the  choices. 

Each  section  within  a  module  includes  additional  types  of  activities  called  Extra  Help  and 
Enrichment.  Students  are  expected  to  be  involved  in  the  decision  as  to  which  pathway  best  suits  their 
needs.  They  may  decide  to  do  both. 

Self-appraisal  techniques  can  also  be  introduced  at  the  individual  conferences.  Such  questions  as  the 
following  might  be  included: 

•  What  steps  are  you  taking  to  improve  your  understanding  of  this  topic? 

•  What  method  of  study  do  you  use  most? 

•  How  do  you  organize  your  material  to  remember  it? 

•  What  steps  do  you  follow  when  doing  an  assignment  in  your  assignment  booklet? 

•  What  could  you  do  to  become  an  even  better  reader? 

•  Do  you  have  trouble  following  directions? 

•  Did  you  enjoy  this  module? 

A  chart  or  checklist  could  be  used  for  recording  responses. 
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Informal  Evaluation:  Assignments 


Infonnal  evaluation,  such  as  the  assignments  included  in  each  module,  are  an  invaluable  aid  to  the 
teacher.  They  offer  ongoing  assessment  infoimation  about  the  student's  achievement  and  the 
behaviour  and  attitudes  that  affea  that  achievement 

Each  module  contains  a  separate  booklet  called  the  Assignment  Booklet  This  booklet  assesses  the 
knowledge  or  skills  that  the  student  has  gained  from  the  module.  The  student's  mark  for  the 
module  may  be  based  solely  on  the  outcome  of  learning  evident  in  the  assignment  booklet; 
however,  you  may  decide  to  establish  a  value  for  other  variables  such  as  attitude  or  effort.  It  is 
important  that  you  establish  at  the  beginning  which  outcomes  will  be  evaluated  and  that  all  students 
cleariy  understand  what  is  expected. 

Final  Test 

All  LFMs  include  a  fonnal  final  test  which  can  be  photocopied  for  each  member  of  the  class.  The 
test,  closely  linked  to  the  learning  outcomes  stated  in  the  module  booklets,  give  the  teacher  precise 
information  concerning  what  each  student  can  or  cannot  do.  Answers  and  explanations  and  marking 
guides  are  also  included. 

The  value  of  the  final  test  and  each  module  is  the  decision  of  the  classroom  teacher.  Following  is  a 
suggestion  only. 


Module  1 
10% 

Module! 
10% 

Modules 
10% 

Module  4 
10% 

Modules 
10% 

Module  6 
10% 

Final  Test 
40% 
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Introducing  Students  to  the  System 


Your  initiation  to  these  learning  materials  began  with  a  basic  survey  of  what  was  included  and  how 
the  components  varied.  This  same  process  should  be  used  with  the  class.  After  the  materials  have 
been  explored,  a  discussion  might  include  the  advantages  and  the  disadvantages  of  learning 
independently  or  in  small  groups.  The  roles  of  the  students  and  teacher  should  be  analyzed.  The 
necessary  progress  checks  and  rules  need  to  be  addressed.  Your  introduction  should  motivate 
students  and  build  a  responsible  attitude  toward  learning  autonomously. 

Skill  Level 

It  is  important  for  students  to  understand  that  there  are  certain  skills  that  they  will  need  in  order  to 
deal  successfully  with  the  course  materials.  They  are  listed  below: 

•  understanding  and  using  instructional  materials  (table  of  contents,  index,  list  of  illustrations, 
appendices,  bibliography,  and  glossary) 

•  interpreting  maps,  graphs,  and  charts 

•  using  reference  materials 

•  recognizing  special  symbols 

Other  general  skills  are  using  reliable  study  methods,  outlining,  and  learning  to  read  at  a  flexible  rate. 

To  decide  the  level  and  amount  of  instruction  needed  to  accommodate  the  varied  levels  among 
students,  you  may  wish  to  prepare  and  administer  skill  inventories  or  pretests.  If  most  students  need 
help  with  a  particular  skill,  you  may  want  to  plan  a  total  class  instructional  session.  If  only  certain 
students  lack  a  skill,  you  may  want  to  set  up  a  temporary  skill  group  to  help  students  who  need  it,  or 
you  may  want  to  develop  a  skills  file  for  this  puipose. 

Reading  Level 

These  course  materials  are  largely  print  based,  but  poorer  readers  need  not  be  discouraged.  It  is 
important  that  you  assure  the  students  that  these  materials  have  been  designed  for  easy  reading.  The 
authors  have  employed  special  strategies  that  lower  and  control  the  reading  level.  Some  of  them  are 

•  the  conscious  selection  of  vocabulary  and  carefiil  structuring  of  sentences  to  keep  the  materials 
at  an  independent  reading  level 

•  the  integration  of  activities,  examples,  and  iQustrations  to  break  text  into  appropriate-sized 
chunks 

•  the  inclusion  of  many  kinds  of  organizers  (advance,  graphic,  intermediate,  concept  mapping, 
post  organizers)  to  help  give  students  a  structure  for  incorporating  new  concepts 
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•  the  recx)gmtion  that  vocabulary  and  concepts  are  basic  to  understanding  content  materials  and 
thus,  must  be  handled  systematically  (defined  in  context,  marginal  notes,  footnotes,  and  often  in 
a  specialized  glossary) 

•  the  acknowledgement  that  background  knowledge  and  experience  play  a  vital  role  in 
comprehension 

•  the  systematic  inclusion  of  illustrations  and  optional  videos  to  help  poorer  readers  and  visual 
learners,  and  audiocassettes  and  software  as  an  alternative  to  print-based  learning 

•  a  variety  of  fonnats  (paragraphs,  lists,  charts,  etc.)  to  help  poorer  readers  who  do  not  absorb  or 
retain  main  ideas  easily  in  paragraph  format 

•  the  inclusion  of  media  pathways  and  activity  choices  to  encourage  an  active  rather  than  passive 
approach 

•  instruction  in  a  meaningful  setting  rather  than  in  a  contrived,  workbook  style 

•  using  purposeful  reading,  viewing,  and  doing  to  produce  better  interpretation  of  the  course 
materials 

•  the  recognition  that  students  need  structured  experiences  when  reading,  viewing,  or  listening 
instructional  materials:  developing  pupil  readiness,  determining  the  purpose,  providing  guided 
instruction  and  feedback,  rereading  if  necessary,  and  extending  (This  structure  closely 
resembles  the  reading  process.) 

To  help  make  the  learning  package  more  readable,  you  can  begin  in  your  module  preparation  by 
reading  (viewing,  listening  to)  all  the  related  materials  that  are  going  to  be  used.  You  need  a  solid 
background  in  order  to  assess  and  develop  a  background  knowledge  for  students.  The  students' 
experiential  bases  may  be  assessed  through  brainstorming  sessions  concerning  the  topic,  having 
students  write  down  all  the  ideas  they  have  about  the  topic,  or  by  using  visuals  and  guided  questions 
to  predict  what  the  topic  might  be  about 

It  is  recommended  that  students  study  the  modules  sequentially.  Certainly  within  each  of  the  three 
topics  covered,  the  introductory  module  (i.e..  Modules  1,  3,  and  5)  should  be  done  first. 


Module  1 


Module  2 


Module  3 


Module  4 


Module  5 


Module  6 
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and  the  Market 
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Note 

This  Social  Studies  Learning  Facilitator's  Manual  contains  answers  to  teacher-assessed  assignments  and 
the  flnal  test;  therefore,  it  should  be  kept  secure  by  the  teacher.  Students  should  not  have  access  to  these 
assignments  or  the  final  tests  until  they  are  assigned  in  a  supervised  situation.  The  answers  should  be 
stored  securely  by  the  teacher  at  all  times. 
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Module  1  -  Industrialization  and  the  Market  Economy  of  the  United 
States:  Overview 


This  module  examines  the  Industrial  Revolution  with  emphasis  on  its  occurrence  in  the  United  States. 
The  development  of  a  market  economy  in  the  U.S.  and  its  impact  on  quality  of  life  are  studied. 


Industrialization  and  the  Market  Economy  of  the  United  States 


BACKGROUND 


Section  1 : 

Economic  Regions 
of  the  United  States 


Section  2: 

Growth  of  the 
American  Nation 


DEVELOPMENT 


Section  3: 

The  Industrial 
Revolution  and 
American 
Industrialization 


Section  4: 

Economics  and  the 
Market  Economy 


CONSEQUENCES 


Section  5: 

Quality  of  Life 


Evaluation 

The  evaluation  of  this  module  will  be  based  on  five  assignments. 


Section  1  Assignment 
Section  2  Assignment 
Section  3  Assignment 
Section  4  Assignment 
Final  Module  Assignment 


15% 
20% 
10% 
25% 
30% 


TOTAL 


100% 


Social  Studies  9 


1 


Learning  Facilitator's  Manual 


Module  1 


This  module  is  divided  into  five  sections,  one  for  each  chapter  of  the  text  that  is  covered.  Each 
section  has  some  activities  in  common  with  the  other  sections.  A  brief  simimary  and  explanation  of 
the  common  elements  is  listed  below. 

«  BRAINSTORMING 

Each  section  begins  with  this  activity,  which  requires  the  students  to  analyse  their  current 
knowledge  base  and  to  hypothesize  about  what  additional  information  might  be  needed  to  make 
their  understanding  of  the  topic  more  complete.  They  are  frequently  requested  to  make  up 
questions  which  serve  as  guides  to  enquiry  for  each  chapter. 

•  BRAINSTORMING  REVISITED 

At  the  end  of  each  section,  this  activity  redirects  the  students  to  the  opening  activity  and  asks 
them  to  supply  answers  to  the  questions  generated  in  that  activity. 

•  CHAPTER  SURVEY 

In  order  to  understand  the  content  covered  and  the  order  of  each  chapter,  students  do  a  survey 
activity  before  reading  the  chapter. 

•  VOCABULARY  BUILDING 

Every  section  has  a  vocabulaiy-building  activity  using  the  glossary  words  firom  the  text. 

«  CONCEPT  CHARTS 

Every  section  has  at  least  one  concept-chart  activity  to  help  students  organize  the  main  concepts 
and  sub-concepts  of  the  section. 

•  SUMMARY  CHART 

Each  section  has  at  least  one  summary-chart  activity  to  help  organize  the  content  of  the  section. 

•  QUALITY  OF  LIFE 

One  activity  or  assignment  in  each  section  requires  students  to  analyse  quality-of-life  issues. 
This  common  thread  is  used  in  the  cumulative  section  dealing  with  quality  of  life. 

Other  types  of  activities  vary  within  each  section,  depending  on  the  content  of  each  chapter  and  the 
goals  of  the  section.  They  may  require  the  retrieval  of  information  in  the  form  of  charts  or  answers  to 
questions  or  an  expression  of  the  students'  understanding  of  the  material  through  paragraphs,  letters, 
conversations,  or  other  forms  of  communication.  Students  are  always  reminded  to  check  their 
answers  or  discuss  their  answers  with  their  learning  facilitator. 
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Module  1 


Section  1  deals  with  the  effects  of  geography  and  history  on  the  eight  different  economic  regions  of 
the  United  States.  Section  2  deals  with  the  territorial  growth  of  the  United  States  from  the  early 
colonies  to  the  present  fifty  states.  Both  sections  1  and  2  serve  as  background  material  on  which 
further  sections  can  be  developed. 

Sections  3  and  4  deal  with  the  bulk  of  the  new  concepts  introduced  in  the  module.  Section  3  has  three 
main  ideas:  economic  growth,  the  Industrial  Revolution,  and  American  industrialization.  Section  4 
explains  basic  economics  and  types  of  economic  systems,  emphasizing  the  free-enterprise  market 
economy  of  the  United  States.  Section  5  uses  chapter  10  of  the  text  Made  in  the  USA  and  the 
previous  four  sections  in  a  discussion  of  quality-of-life  issues  in  the  market  economy  of  the  United 
States. 


Section  1 :  Economic  Regions  of  the  United  States 

Key  Concepts: 

•  economic  regions 

•  primary  industries 

•  secondary  industries 

•  impact  of  geography 

•  impact  of  history 

This  section  examines  the  effects  of  history  and  geography  on  the  eight  economic  regions  of  the 
United  States. 


Teaching  Suggestions: 

The  geographical  survey  of  the  United  States  undertaken  in  this  section  can  be  supplemented  in 
many  ways.  Gassroom  charts  can  be  constructed  listing  economic  activities  of  each  U.S.  region. 
Posters  and  collages  illustrating  the  geographic  characteristics  of  each  region  might  also  be 
useful. 

Students  can  be  encouraged  to  write  letters  to  tourist  information  bureaus  or  the  American 
Embassy  requesting  infonnation  on  the  eight  geographic  regions.  They  can  also  list  products  in 
their  homes  that  originated  in  the  United  States  and  make  educated  guesses  as  to  which  region 
each  came  from. 
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Section  1 :  Activity  1 

1.  Since  the  United  States  is  such  a  close  neighbour,  you  may  already  know  that  there  are 

differences  among  its  regions.  Before  you  read  your  text,  brainstorm  for  a  few  minutes  about  the 
differences  you  already  know.  Think  of  how  Americans  are  different  in  three  different  states  of 
your  choice  (e.g.,  CaUfomia,  Texas,  New  Yoric,  Mississippi).  Think  of  the  kind  of  work  they 
might  do,  what  their  regions  might  look  like  (climate,  vegetation,  landform),  and  how  the  people 
might  appear  different  In  the  space  that  follows,  make  a  chart  listing  the  characteristics  you've 
brainstormed. 


State  1: 

State  2: 

State  3: 

Name 

Name 

Name 

Answers  will  vary  depending  on  the  states  selected. 

2.  In  your  chart,  underline  in  red  the  characteristics  that  you  believe  are  economic.  Underline 
differences  in  physical  geography  in  blue  and  differences  in  cultural  elements  in  yellow.  Don't 
worry  if  you  can't  catergorize  some  characteristics. 

Check  to  see  that  students  have  underlined  in  the  appropriate  colour:  red  for  economic,  blue  for 
geographic,  and  yellow  for  cultural  characteristics. 

3.  Now  write  a  one-sentence  summary  about  the  types  of  differences  among  the  states  you  already 
know  about. 

Answers  will  vary  depending  on  student's  knowledge  and  experiences. 
Section  1 :  Activity  2 

Chapter  surveys  are  found  at  the  start  of  each  new  section.  Most  of  them  require  little  or  no 
checking.  This  section,  however,  has  a  portion  that  should  be  checked.  The  answers  are  as  follows: 
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1.  What  different  types  of  cultural  (ethnic)  origins,  or  backgrounds,  were  mentioned? 

English,  African,  Mexican 

2.  What  two  influences  on  the  economy  are  to  be  examined? 

history 
geography 

3.  What  are  three  of  the  bases  used  for  dividing  the  United  States  into  regions? 

history 

geography 

economy 

4.  List  three  questions  to  which  you  would  expect  to  find  answers  in  each  of  the  regions  sections  in 
the  text  One  has  been  given  to  get  you  started. 

Is  it  true  most  Texans  are  ranchers? 

Answers  will  vary. 

Section  1 :  Activity  3 

Charts  are  extremely  useful  tools  in  the  arranging  of  information.  One  kind  of  chart  is  the  information 
retrieval  chart.  Fill  out,  in  point  form,  the  information  retrieval  chart  that  follows.  Use  the 
suggestions  given  to  help  you  place  information  under  the  four  chart  headings. 

Suggestions: 

•  Location:  Describe  its  relative  location  in  the  United  States.  List  the  states  found 


in  the  region. 


•  Physical  Geography:  Include  landforms,  climate,  rivers,  and  oceans. 


•  History: 


List  the  major  events  in  history  that  influenced  the  area.  Also,  list  the 
changes  they  caused. 


•  Economy: 


List  the  major  resources.  List  the  types  of  industry  (primary,  secondary, 
tertiary,  quaternary).  List  specific  industries  found  there. 


What  follows  is  a  sample  chart.  Student  charts  may  vary  somewhat. 
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Regions  of  the  United  States 


New  England 

Mid-Atlantic 

Location 

•  northeast  coast  borders  Canada 

•  Maine,  Massachusetts,  New 
Hampshire,  Vermont,  Rhode  Island 

•  south  of  heavily  populated  areas 
of  Quebec  and  Ontario  -  Atlantic 
coast  south  of  New  England 

*  Delaware,  New  York,  New 
Jersey,  Pennsylvania 

Physical 
Geography 

•  rolling  hills  and  plains,  low 
mountains 

•  rugged  forests 

•  short  growing  season 

•  good  harbours 
«  many  forests 

•  heavily  urbanized 

History 

•  mill  towns  started  in  area  -  water 
power 

•  pilgrims  settled  here  from 
England 

•  puritans 

•  harbours  used  for  trade 

•  immigrants  in  mid- 1800s  came  to 
work  in  factories 

•  Erie  Canal -made  for  expansion 

•  population  declining  now  - 
searching  for  better  quality  of 
life? 

Economy 

•  tourism 

•  fishing 

•  manufacturing  most  important 

•  insurance  industry 

•  sub  construction 

•  white-collar  jobs 

•  industrial  centre 

•  good  soil,  forests 

•  minerals  -  coal,  iron,  some  oil 

•  heavy  industry 
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Regions  of  the  United  States 


Midwestern 

Southern 

Location 

•  south  of  the  Great  Lakes, 
Manitoba  and  Saskatchewan 

•  west  of  Ohio  RiveT 

•  Illinois,  Indiana,  Iowa,  Kansas, 
Michigan,  Minnesota,  Missouri, 
Nebraska,  North  and  South 
Dakota,  Ohio,  and  Wisconsin 

•  thirteen  states 

•  Gulf  of  Atlantic  Coasts  -  east  of 
Mississippi 

•  Alabama,  Arkansas,  Florida, 
Georgia,  Kentucky,  Louisiana, 
Maryland,  Mississippi,  North  and 
South  Carolina,  Tennessee, 
Virginia,  West  Virginia 

Physical 
Geography 

•  few  forests 

•  many  flat  areas 

•  some  rolling  countryside 

•  warm,  mild  climate 

•  coastal  lowlands 

•  Piedmont-Fall  line 

History 

•  many  immigrants  non-English 

•  farming,  forests,  and  mines 
attracted  them 

•  (rfter  World  War  II  many 
immigrants  to  factory  cities 

•  Southern  Americans  moved 
south  for  jobs 

•  Civil  War  -11  of  13  states  against 
the  union 

•  difficult  recovery  from  war  loss 

•  plantations  established  by  rich  in 
early  history 

•  slavery 

Economy 

•  great  farming  and  dairying  area 

•  lumbering  and  mining  in  north 

•  most  workers  in  secondary 
industry 

•  transportation  by  Great  Lakes 
important 

•  many  rich  farming  areas 

•  textile  industry 

•  electrical  power  helped  diversify 

•  manufacturing  economy 

•  steel  industry  -  coal  deposits 

•  oil  offshore 

•  commercial  fishing 

•  tourism  -  climate 
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Regions  of  the  United  States 


Rocl(y  Mountain 

Southwestern 

Location 

•  Colorado,  Idaho,  Montana,  Utah, 
Nevada,  Wyoming 

•  borders  Mexico  in  southwest 

•  Arizona,  New  Mexico,  Oklahoma, 
Texas 

Physical 
Geography 

•  mountains,  deserts,  forests 

•  rough  topography 

«  warm  climate 

«  barren  -  flat,  grasslands  -  dry 

•  v/iripd  tprrfiin  in  ^nmp  Ktntp^  

mountains,  valleys,  deserts  in  west 

*  landmarks  -  painted  desert. 
Grand  Canyon,  petrified  forest 

History 

•  route  to  Pacific  -  some  stayed 

•  gold  and  silver  discoveries 
brought  settlers  and  speculators 

®  ComstockLode 

•  little  mentioned 

Economy 

•  tourism  -  scenic  beauty - 
Nevada  gambling 

•  recreation 

•  natural  resources  -  mining, 
hydroelectric  power,  oil  and 
coal 

•  dams  for  irrigation  and  water 
supply 

•  cattle  grazing 

•  oil  and  gas  -  some  off  coast 

•  retirement  area 

•  farming,  ranching 

•  areospace 
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Regions  of  the  United  States 


Pacific  Coast 

New  States 

Location 

•  west  coast  ofU.S.  -  Pacific 
Ocean 

•  California,  Oregon,  Washington 

•  Hawaii  -  mid- Pacific  -  more 
than  4  000  km  from  California 

•  Alaska -separated from 
mainland  by  Canada  -  25%  of 
the  area  north  of  Arctic  Circle 

Physical 
Geography 

•  varied  terrain,  mountain  ranges 
-  rich  valleys  with  fertile  soil  - 
long  to  year-round  growing 
seasons 

•  plateau  area 

•  Hawaii  Islands  -  volcanic 
mountains  -  pleasant  climate  - 
fertile  soil 

•  Alaska  -  mountains  (little  other 
information  included) 

History 

•  large  immigration  between  1950- 
1970 

•  gold  rush  after  discovery  in  1848 
in  California  -  helped 
Washington  as  people  went 
North  to  gold  rush 

•  railroad  opened  area  up 

•  Hawaii  -  none  given 

•  Alaska  -  recent  oil  discovery  of 
70s  -  many  new  people 

Economy 

•  lumbering 

•  agriculture -fruits,  vegetables 

•  minerals 

•  oil 

•  fishing 

•  manufacturing 

•  aerospace 

•  tourism 

•  Alaska 

•  natural  resources  -  fish,  timber, 
nil  —  tnuri^m 

•  Hawaii  -  sugar,  pineapple, 
plantations,  tourism,  military 
bases 
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Section  1 :  Activity  4 

A  great  deal  of  information  is  found  in  the  retrieval  chart  you  made  in  Activity  3.  To  memorize  it  all 
is  very  difficult.  Try  to  visualize  what  each  region  would  be  like.  Picture  it  in  your  mind.  Picture  its 
location  on  the  map  of  the  United  States  as  shown  on  page  3  of  your  text.  See  the  landscape. 
Imagine  someone  taking  part  in  an  ordinary  activity.  What  is  the  weather  like?  What  people  are 
there  with  that  person? 

To  help  you  remember  each  area,  draw  a  sketch  of  a  typical  scene  for  each  region.  Check  your 
retrieval  chart  from  Activity  3  for  ideas  of  what  could  be  included. 

. .  .Not  a  great  artist?  Don't  worry.  Draw  anyway,  but  label  the  items  in  your  picture. 

Answers  will  vary  according  to  student  interpretations.  Check  to  see  that  material  included  is 
appropriate  (i.e.,  covered  in  the  chart  in  Activity  3).  Make  suggestions  for  impropriate  changes  if 
necessary.  Don't  be  concerned  about  the  artistic  talent  of  the  student. 

Section  1:  Activity  5 

Concept  charts  can  be  very  useful.  Fill  in  the  skeleton  concept  chart  that  followSo  A  chart  like  this 
will  be  filled  in  at  the  end  of  each  chapter  of  the  text  in  this  module.  It  is  a  strategy  aimed  at  helping 
you  summarize  what  you  have  learned  in  each  chapter. 

A  chart  like  this  can  be  used  for  review  before  a  quiz  or  test,  or  before  moving  to  the  next  chapten 
Each  major  concept  consists  of  minor  concepts  or  sub-concepts.  In  order  to  understand  major 
concepts,  it  is  often  helpful  to  divide  them  into  smaller  parts.  Each  part  will  allow  you  to  better 
understand  the  whole. 

Answers  will  vary.  What  follows  is  an  example. 
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Concept  Chart 

Concept:  Regions 

Definition:       areas  with  something  in  common  


Sub-concept 

Definition 

Examples 

Physical 
Geography 

•  the  natural  environment  of  an 
area 

•  mountains,  rivers,  soils, 
climate,  vegetation 

Landform 

•  the  irreguarities  of  the  earth's 
surface 

•  mountains,  hills,  plateaus 

Climate 

•  the  long-term  weather 
conditions 

•  average  weather 

•  tropical,  polar 

Relative  Location 

•  location  of  a  place  compared 
to  something  else 

•  Calgary  is  south  of  Edmonton. 

Natural  Resources 

•  something  found  in  the 
natural  environment  used  by 
people 

•  soil 
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Sub-concept 

Definition 

Examples 

Primary  Industry 

*  industry  that  uses  natural 
resources  to  produce  raw 
materials 

Secondary  Industry 

•  industry  that  turns  raw 
materials  into  finished 
products 

*  manufacturing  cars 

Economy 

®  the  basic  ways  people  make  a 
living  in  an  area 

•  Agriculture  and  fossil  fuel 
industries  are  an  important 
part  of  Alberta' s  economy. 

Section  1 :  Activity  6 

What  follows  is  yet  another  type  of  chart  -  a  chapter  summary  chart.  This  one  is  structured  as  a 
concept  map  or  concept  web. 

Fill  in  the  summary  chart  for  chapter  1.  Include  at  least  one  geographic  characteristic  under  letter  a., 
at  least  one  historical  characteristic  under  letter  b.,  and  at  least  one  economic  characteristic  under 
letter  c.  in  each  box.  Refer  to  the  information  retrieval  chart  in  Activity  3  to  help  you  with  these 
charaaeristics.  Two  examples  have  been  given  to  get  you  started. 

Answers  will  vary.  What  follows  is  an  example. 
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Section  1:  Activity? 

Following  are  twelve  definitions  of  new  glossary  words  from  the  text,  Made  in  the  USA.  Without 
referring  to  the  text,  see  if  you  can  fill  in  the  blanks  correctly.  Check  your  answers  and  complete/ 
correct  those  with  which  you  had  difficulty. 

1 .  natural  resources:  materials  that  are  supplied  by  nature  and  are  useful  or  necessary  to  humans 

2.  plamu:  a  large,  high  plain 

3.  mill  town:  a  settlement  that  existed  because  of  the  woric  available  in  the  local  mill 

4.  export,  sell  or  ship  products  to  other  countries 

5.  primary  industry:  a  business  that  uses  natural  resources  to  produce  raw  materials 

6.  terrain:  the  size  and  natural  features  of  a  piece  of  land 

7.  aerospace  industry:  the  industry  that  includes  all  those  companies  that  design,  build,  and 
operate  spacecraft,  missiles,  satellites,  and  other  space-related  items 

8.  white-collar  jobs:  those  occupations  held  by  clerks,  professionals,  business  people  and  so  on. 
The  name  comes  from  the  common  colour  of  the  workshirt  often  worn  by  such  people. 

9.  commercial  fishing:  an  industry  in  which  fish  are  caught  and  sold  for  profit 

10.  gold  rush:  something  that  occurs  when  significant  amounts  of  gold  are  discovered  in  an  area 
attracting  large  numbers  of  people  hoping  to  strike  it  rich 

1 1 .  secondary  industries:  industries  that  involve  manufacturing  -  turning  raw  materials  into 
finished  or  semi-finished  goods 

12.  textile  industry:  a  type  of  manufacturing  that  involves  all  industries  and  factories  that  produce 
clothes 

Section  1:  Activity  8 

What  differences  are  there  among  Americans  from  different  states?  Can  you  add  to  the  differences 
you  listed  in  Activity  1?  List  some  in  the  space  that  follows. 

Can  you  classify  these  as  economic,  geographic,  or  cultural  characteristics  as  in  Activity  1?  Colour 
them  as  in  Activity  1.  Can  you  now  colour  (categorize)  the  ones  you  left  blank  in  Activity  1? 

Answers  will  vary  as  in  Activity  L  Check  to  see  whether  students  can  come  up  with  more  differences 
than  they  did  in  Activity  1. 
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Section  1 :  Follow-up  Activities 
Extra  Help 

1.  From  the  following  written  clues,  identify  the  regions  of  the  United  States  being  described. 

a.  This  region's  healthy  climate  has  made  it  important  for  the  aerospace  and  electronic 
industries,  and  also  as  a  popular  place  for  retirement. 

Southwestern  states 

b.  Plantation  farming  in  this  region  has  given  way  to  a  broader  industrial  base  in  recent  years. 
Southern  states 

c.  English  settlers  were  the  first  to  setde  in  this  area  of  low  mountains  and  scenic  beauty  in  the 
northeast. 

New  England  states 

d.  These  states  are  not  physically  conneaed  to  any  others. 
Alaska  and  Hawaii 

e.  This  region  is  characterized  by  rugged  mountains  and  contrasting  desert  and  forest  regions. 
Rocky  Mountain  states 

f.  This  region  contains  the  United  States'  largest  city  and  several  other  industrial  centres. 
Mid-Atlantic  states 

g.  This  region  has  a  large  plateau  area,  and  parts  of  it  have  a  year-round  growing  season. 
Pacific  states 

h.  This  region  has  been  called  the  breadbasket  of  the  world  because  of  the  large  quantities  of 
grain  produced  here. 

Midwestern  states 

2.  Name  the  region  shown  in  each  of  the  following  pictures. 

a.  Midwestern  states 

b.  Rocky  Mountain  states 

c.  Southwestern  states 

d.  New  England  states 
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3.  Following  arc  seven  words  or  phrases  used  in  this  section  as  part  of  the  vocabulary.  Replace  the 
boldface  words  in  each  of  the  sentences  that  follow  the  list  with  the  most  appropriate  of  the  seven 
words  or  phrases. 

®  relative  location  •  physical  geography 

•  landforms  •  economy 

•  climate  •  regions 

•  cultural 

a.  These  areas  with  similar  characteristics  help  us  to  understand  what  places  are  like  by 
grouping  them  together. 

regions 

b.  Learned  behaviours,  whether  they  are  economic,  social,  or  political  patterns,  help  us  to 
understand  a  society. 

cultural 

c.  The  average  weather  in  Florida  is  pleasing  to  most  people. 
climate 

d.  The  natural  environment  of  the  Rocky  Mountain  region  is  one  of  the  most  beautiful  in  the 

United  States. 

physical  geography 

e.  One  of  the  irregularities  in  the  surface  of  the  Rocky  Mountain  region  is  a  large  plateau  area. 
landforms 

f.  The  way  in  which  people  make  their  living  in  California  is  quite  varied. 

economy 

g.  Comparing  a  place's  location  to  a  known  place  can  help  people  when  giving  directions. 
relative  location 
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4.  Answer  T  (True)  or  F  (False)  for  each  of  the  following  statements.  Correct  each  false  statement 
by  writing  a  stnie  statement  about  the  region  discussed.  To  each  true  statement  add  some 
additonal  infonnation  or  an  explanation. 

Written  answers  will  vary,  especially  if  the  statement  is  true.  In  these  cases,  make  sure  the 
additional  information  that  has  been  added  is  correct.  For  each  false  statement,  one  possible 
correction  is  provided  below. 

a.  Oregon  is  one  of  the  Rocky  Mountain  states. 
False  -It  is  a  Pacific  state. 

b.  Oil  and  gas  are  natural  resources  found  in  the  Southwestern  states. 
True 

c.  There  are  six  islands  in  Hawaii. 

False  -  There  are  eight  large  and  124  small  islands. 

d.  All  of  the  southern  states  formed  the  Confederate  States  in  the  Civil  War. 
False  -  Only  eleven  were  Confederate  States. 

e.  Most  people  in  the  Midwestern  states  earn  their  living  by  farming. 
False  -  Most  people  work  in  secondary  industries  now. 

f.  The  Mid-Atlantic  states  have  a  continuous  urban  area  that  stretches  for  145  kms. 
True 

g.  The  New  England  area  has  an  important  fishing  industry. 
True 

h.  Las  Vegas,  in  the  Rocky  Mountain  area,  is  most  famous  for  its  manufacturing  industry. 
False  -  Probably  the  most  important  industry  is  tourism. 
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Enrichment 

Do  any  or  all  of  the  following  questions. 
All  answers  will  vary 

1.  Write  to  the  United  States  Embassy  requesting  brochures  or  pamphlets  about  one  of  the  U.S. 
regions  or,  alternatively,  visit  or  write  to  a  travel  agency  requesting  information  on  the  region. 
When  the  information  arrives,  read  it  for  interest  and  also  to  see  if  it  contains  material  similar  to 
what  you  found  in  chapter  1  of  your  text.  Make  a  list  of  new  topics  covered  by  the  material 
received. 

Check  to  see  that  material  was  received  and  ask  to  see  the  list  of  topics  covered. 


2.  Find  an  article  from  a  newspaper  or  magazine  about  a  region  or  state  and  do  an  analysis  of  the 
article  based  on  the  same  categories  as  in  Activity  3;  that  is,  make  a  retrieval  chart  with  location, 
physical  geography,  history,  and  economy  as  headings.  Add  any  additional  columns  to  the 
retrieval  chart  you  feel  are  necessary.  Gather  information  from  the  article  in  this  chart. 

Check  to  see  if  the  chart  is  fdled  in  properly  and  if  new  columns  were  added. 

3.  Imagine  that  your  family  has  been  transferred  to  one  of  the  regions  in  die  United  States.  You 
have  lived  there  for  a  year  now  and  want  to  write  to  your  best  friends  back  in  Alberta  to  ask  them 
to  spend  their  vacation  in  your  new  home.  Convince  them  to  come  by  describing  how  wonderful 
the  new  area  is  and  how  much  fun  it  will  be. 

Check  to  see  if  the  letter  is  convincing  and  that  an  accurate  description  is  given  for  the  region 
being  talked  about. 

Section  1 :  Assignment 

Complete  either  Part  A  or  Part  B. 

Part  A 

Write  a  paragraph  about  one  of  the  regions  of  the  United  States.  Explain  why  you  would  like  to  live 
there. 

Parte 

Write  a  paragraph  about  one  of  the  regions  of  the  United  States.  Explain  why  you  would  not  like  to 
live  there. 
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Your  mark  will  be  detemiined  largely  by  the  reasons  you  use  to  support  your  decision,  so  be  sure  to 
give  several  reasons  for  wanting  or  not  wanting  to  live  in  a  particular  region. 

Paragraph  writing  is  a  skill  that  you  have  been  developing.  Remember,  a  paragraph  contains 
information  on  a  single  topic.  A  good  topic  sentence  is  a  must  Ideas  should  also  seem  to  flov/ 
smoothly  from  sentence  to  sentence. 

The  following  is  one  way  of  approaching  the  task  of  paragraph  writing.  Be  sure  to  complete  this 
section  of  your  assignment. 

1.  Make  sure  you  know  the  topic.  Have  you  covered  all  aspects?  Have  you  considered 
geographic,  economic,  and  social  influences?  List  at  least  one  geographic,  economic,  and 
social  aspect  that  has  influenced  your  decision. 

2.  Brainstomi.  Make  a  list  of  ideas  that  you  could  include  in  your  paragraph. 

3.  Consider  the  order  of  ideas.  What  idea  should  come  first?  Is  there  a  logical  order  to  the 
ideas  you  want  to  include? 

4.  Write  a  possible  topic  sentence  for  your  paragraph.  Does  your  topic  sentence  make  it  clear 
what  the  paragraph  is  about? 

5.  Write  a  rough  draft  of  the  paragraph.  Use  your  own  paper  or  a  rough  work  page  of  your 
Assignment  Booklet 

6.  Read  your  rough  draft.  Make  any  necessary  changes  to  the  wording,  punctuation,  and 
spelling. 

7.  Write  your  final  copy. 

Students  will  write  a  paragraph  giving  their  reasons  for  wanting  or  not  wanting  to  live  in  a 
particular  region  of  the  United  States. 

The  marking  guide  which  follows  will  allow  you  to  assign  marks  for  ideas,  form,  and  grammatical 
usage. 

•  The  topic  sentence  clearly  identifies  the  main  idea  of  the  paragraph. 

•  There  is  an  obvious  concluding  sentence  to  the  paragraph,  and  this  sentence  ties  together  all 
the  ideas. 

•  There  is  evidence  of  a  logical  organization  of  ideas.  There  is  use  made  of  transitional  devices. 
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•  The  paragraph  is  largely  free  of  errors  in  grammatical  usage,  spelling,  and  punctuation. 

•  The  paragraph  uses  a  variety  of  sentences  (i.e.,  simple,  compound,  and  complex). 

•  There  are  several  pertinent  facts  included  in  the  paragraph. 

Section  2:  Growth  of  the  American  Nation 

Key  Concepts: 

•  colonialism 

•  mercantilism 

•  independence 

•  expansion 

•  Manifest  Destiny 

This  section  constitutes  a  very  brief  overview  of  the  historical  development  of  the  United  States  ftom 
its  colonial  beginnings  into  a  powerful  nation. 


Teaching  Suggestions: 

Qassroom  activities  aimed  at  enlivening  Section  2  could  include  ideas  such  as  these: 

•  Assign  individual  research  topics  on  interesting  aspects  of  American  history  and  have 
students  report  to  class. 

•  Make  a  time-line  wall  chart  showing  when  each  state  became  part  of  the  United  States. 

•  Have  students  name  as  many  famous  American  heroes  as  they  can.  Discuss  what  sort  of 
personal  qualities  are  deemed  heroic  by  American  standards.  What  does  this  reveal  about 
American  values? 


Social  Studies  9 


20 


Leaming  Facilitator's  Manual 


Module  1 


Section  2:  Activity  1 

1 .  Before  reading  chapter  2,  "The  Empty  Land,"  in  your  text,  brainstom  (based  on  your  knowledge 
of  Canada's  history)  questions  that  may  be  used  as  a  guide  to  help  you  find  out  how  the  United 
States  developed.  Use  the  5Ws  and  H  (who,  what,  where,  when,  why,  and  how)  to  start  your 
questions  (e.g..  Why  did  people  first  come  to  the  United  States?).  You  should  already  know  why 
settlers  came  to  Canada,  so  you  can  turn  your  knowledge  of  Canada  into  a  question  about  the 
United  States.  Place  a  minimum  of  ten  questions  in  the  spaces  provided. 

Answers  will  vary  depending  on  the  student's  knowledge.  All  answers  should  be  in  the  form  of 
questions,  for  example: 

•  Why  did  people  first  come  to  the  United  States? 

•  How  did  they  get  there? 

•  What  problems  did  they  encounter? 

•  Why  did  they  rebel  against  Great  Britain? 

2.  In  the  spaces  that  follow  categorize  the  questions  you  have  just  developed.  Use  categories  based 
on  different  aspects  of  Canadian  history  -  for  example,  discovery,  exploration,  politics, 
religion,  culture.  Put  the  names  of  your  categories  followed  by  the  letters  of  the  questions  in 
each  category. 

Answers  will  vary.  Students  are  asked  to  categorize  the  questions  from  Activity  1  in  their  own 
categories.  Examples  might  be  as  follows: 

•  discovery 

•  exploration 

•  independence 

3.  Following  are  three  new  categories  for  your  questions.  Place  the  letter  of  each  question  under  the 
heading  of  these  new  categories.  If  you  have  no  questions  that  fit  under  a  category,  make  up  new 
questions  for  that  category  or  add  additional  questions  under  each  category  in  the  space  entided 
New  Questions. 


Category 


New  Questions 


Colonial  Period: 


Letters: 


a. 


Letters: 


b. 
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Achieving  Independence: 


Letters:  2l 

Letters:   b. 

Expanding  Nation: 

Letters:   a. 

Letters:   b. 


Answers  will  vary  depending  on  the  student- generated  questions.  Make  sure  that  the  student 
questions  fit  into  the  given  category.  Also  make  sure  that  any  new  question  that  is  added  is 
appropriate  to  the  category  to  which  it  is  assigned. 

Section  2:  Activity  3 

1 .  Examine  the  picture  on  page  15  of  your  text.  Find  at  least  three  things  in  the  picture  that  would 
lead  you  to  believe  that  the  people  it  depicts  may  have  had  problems  in  their  new  land.  Write 
your  answers  in  the  space  that  follows. 

Answers  will  vary.  Here  are  some  possibilities: 

•  People  look  exhausted. 

•  People  appear  to  be  improperly  dressed. 

•  People  do  not  appear  to  be  working  class. 

•  The  weather  appears  to  be  poor. 

2.  In  the  space  provided  beside  each  heading  that  follows,  write  two  questions  that  you  think  might 
be  answered  in  reading  about  the  colonial  period  (pages  14  to  18).  Then  read  these  pages  and 
answer  your  questions.  If,  after  reading,  a  question  or  questions  remain  unanswered,  create  a  new 
question  and  place  it  and  its  answer  in  the  spaces  labelled  Alternative  Question  and  Answer. 

a.   The  First  Settlements  (pages  14  and  15) 
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b.  Colonies:  Offspring  of  the  Mother  Country  (pages  15-18) 

Answers  will  vary.  Check  to  see  if  student-generated  questions  have  correct  answers. 

3.  Examine  the  chart  on  page  16  of  your  text  Then  answer  the  following  questions. 

a.  During  what  century  were  most  colonies  founded? 
Most  were  founded  in  the  seventeenth  century. 

b.  During  what  decade  were  most  colonies  founded? 
Most  were  founded  during  the  1630s. 

c.  How  many  colonies  were  there? 
There  were  thirteen. 

d.  What  other  countries  (besides  Britain)  were  represented  in  settlements? 
Sweden  and  Holland  had  settlements  too. 

e.  List  five  reasons  why  these  settlements  were  started. 

•  religious  freedom 

•  trade 

•  agriculture 

•  expansion 

•  protection 

•  penal  colonies 

4.  Write  a  paragraph  or  two  explaining  how  Britain  benefitted  from  mercantilism  and  why  the 
Americans  did  not  benefit  from  it 

Answers  will  vary  but  could  include  these  points: 

British  gains: 

•  raw  materials  for  industry,  market  for  industrial  goods 

•  laws  protecting  British  businesses 

•  control  of  land 

American  losses: 

•  high-priced  industrial  goods 

•  poorly  developed  economy 

•  few  different  types  of  occupations 
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•  reliance  on  mother  country 

•  low  prices  for  raw  materials 

•  restrictive  laws 

•  shipping  regulations 

5.   Write  a  two-sentence  summary  of  the  main  idea  in  Activity  3,  "The  Colonial  Period." 
Answers  will  vary.  Be  sure  summaries  accurately  reflect  the  main  idea  of  the  activity. 

Section  2:  Activity  4 

You  are  George  Washington,  the  first  president  of  the  United  States.  Write  a  memo  to  your  secretary 
(minister)  of  economic  development  requesting  that  plans  be  made  to  overcome  the 
economic-development  problems  faced  by  the  country.  Be  specific  about  the  problems  you  feel  need 
action,  but  do  not  tell  your  secretary  how  to  solve  them. 


Answers  will  vary  but  should  include  the  following: 

•  small  population  in  vast  area 
e  few  urban  areas 

•  few  industries  or  mill  towns 

•  poorly  developed  transportation  systems 

•  poor  communication  systems 

«  industry  in  north;  agriculture  in  south 

•  concentration  of  population  on  coast 


Section  2:  Activity  5 

1.   Using  the  political  map  of  the  United  States  on  page  2  of  your  text  and  the  date-of-statehood  chart 
on  page  26  as  references,  shade  in  the  states  on  the  map  that  follows  according  to  the  key 
supplied. 
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Check  the  map  to  see  if  the  following  are  keyed  correctly  with  the  legend  on  the  map. 


Red: 


Blue: 


Green: 


Connecticut 

*  Alabama 

Delaware 

•  Arkansas 

Georgia 

•  Illinois 

Kentucky 

•  Indiana 

Maryland 

•  Louisiana 

Massachusetts 

•  Maine 

New  Hampshire 

•  Michigan 

New  Jersey 

•  Mississippi 

New  York 

•  Missouri 

North  Carolina 

•  Ohio 

Pennsylvania 

Rhode  Island 

South  Carolina 

Tennessee 

Vermont 

Virginia 

Texas 
California 


Orange: 

*  Alaska 

•  Hawaii 


Yellow: 

•  Arizona 

•  Colorado 

•  Florida 

•  Idaho 

•  Iowa 

•  Kansas 

•  Minnesota 

•  Montana 

•  Nebraska 

•  Nevada 

•  New  Mexico 

•  North  Dakota 

•  Oklahoma 

•  Oregon 

•  South  Dakota 

•  Utah 

•  Washington 

•  West  Virginia 

•  Wisconsin 

•  Wyoming 
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2.  In  reference  to  the  map  you  just  coloured  in  the  previous  question,  account  for  the  fact  that  the 
blue  area  (except  for  Maine)  was  called  the  Midwest  (i.e.,  explain  why  this  eastern  area  was 
called  the  West). 

It  was  called  the  West  because  in  the  early  days  of  the  United  States,  it  was  the  area  immediately 
west  of  the  settled  area. 

3.  Explain,  in  your  own  words,  in  paragraph  form,  the  meaning  of  Manifest  Destiny. 

Answers  will  vary.  The  main  idea  to  be  found  is  that  many  Americans  believed  that  the  United 
States  was  destined  to  become  a  great  nation  -  that  it  was  preordained  it  should  control  this  vast 
continent. 

4.  On  the  map  you  coloured,  why  are  Texas  and  California  a  different  colour  from  other  Western 
areas  added  after  1840? 

California  and  Texas  were  formerly  Mexican  territories  and  became  part  of  the  United  States  in  a 
way  that  was  different  from  that  of  the  other  states. 

5.  What  methods  of  transportation  were  used  to  open  up  the  Midwest  and  West  areas? 

River  transportation  was  important  throughout.  Prairie  areas  saw  wagon  trains  crossing  them 
with  the  use  of  oxen  and  horses.  Railroad  construction  eventually  replaced  most  other  forms  of 
transportation. 

Section  2:  Activity  6 

For  each  of  the  following  terms: 

a.  write  the  textbook  definition 

b.  find  the  word  and  see  how  it  was  used  in  the  text.  Write  down  the  quotation  where  it  is  used. 

1.  Chartered  companies: 

2.  Mercantilism: 

3.  Cottage  industries: 

4.  Frontier: 

5.  Reservation: 

6.  Headwaters: 

7.  Annexation: 

The  "Glossary"  section  of  the  text  contains  definitions,  as  do  the  bottom  of  the  pages  where  the 
words  first  occur.  Boldface  type  will  indicate  where  each  word  is  used  in  the  text. 

Section 2:  Activity? 

Complete  the  concept  chart  that  follows.  (See  Activity  5,  Section  1  if  you  need  to  review  concept 
charts.) 

Answers  will  vary.  The  chart  that  follows  is  an  example. 
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Concept:  Historical  Development 

Definition :       the  expansion  and  growth  of  an  area  over  time 


Sub-concept 

Definition 

Examples 

Colonialism 

•  the  development  of  an  area  by 
a  mother  country  through 
settlements 

«  Massachusetts  Bay 

Independence 

•  the  ability  to  make  decisions 
and  take  action  without 
outside  interference 

•  The  US.  achieved 
independence  after  the 
American  Revolution, 

Expansion 

•  the  acquiring  of  new 
territories 

•  the  Louisiana  Purchase 

Mercantilism 

•  an  economic  system  that 
promoted  the  acquisition  of 
colonies  for  the  purpose  of 
using  them  as  a  market 

•  England  sold  its  products  to 
the  Thirteen  Colonies. 

Manifest  Destiny 

•  the  belief  that  the  future  is 
preordained 

•  The  U.S.  believed  it  was  to 
become  a  great  nation. 
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Sub-concept 

Definition 

Examples 

Frontier 

•  an  area  at  the  edge  of 
civilization  or  development 

•  M/iinp  w/xc  thp  /irvf  frnntipr 

Reservations 

•  area  of  land  set  aside  for 
native  people 

•  the  Sarcee  Reservation 

Annexation 

•  the  adding  of  land  to  an 
existing  area 

•  Thp  II S  {innPTPd  Tpxnx 

Headwaters 

•  the  source  (or  beginning)  of  a 
river 

•  Thp  hpn/i\A)n.tprK  nf  thp  Nnrth 

Saskatchewan  are  in  the 
Rocky  Mountains. 

Cliartered 
Company 

•  a  company  with  a  written 
agreement  with  its 
government 

•  thp  Virffinin.  Cnmnn.nv 

Transportation 

•  methods  of  moving  goods  or 
people  from  place  to  place 

•  railroads 
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Section  2:  Activity  8 

Fill  in  the  outline  summary  that  follows,  entitled  "Growth  of  the  United  States."  Use  these  labels  to 
complete  the  chart: 

•  Reservations  •  American  Revolution 

•  Resentment  •  Mercantilism 

•  West  •  Independence  problems 

•  Colonies  •  Midwest 

•  Expansion  •  Mother  country 

•  Manifest  Destiny  •  Annexation 

•  Action 

Hint:  The  boldface  words  are  the  m^jor  headings. 


Growth  of  the  United  States 

I.  Colonies  

A.  Mother  Country 

B.  Mercantilism 


n.  American  Revolution 

A.  Resentment 

B.  Action 

C.  Independence  problems 
n.  Expansion  

A.  Midwest 

B.  West  

1 .  Manifest  Destiny 

2.  Annexation 
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Section  2:  Activity  9 

Go  back  to  question  1,  Activity  1  and  answer  the  first  ten  questions  you  composed  there.  Place  the 
answers  (in  complete  sentences)  in  the  following  spaces. 

Answers  will  vary  depending  on  the  student- generated  questions  in  Activity  1.  See  that  questions  are 
answered  as  well  as  possible. 

Section  2:  Follow-up  Activities 

Extra  Help 

1.  Imagine  you  are  a  pioneer  who  travelled  the  Oregon  Trail  and  have  been  living  in  Oregon  for 
three  years.  Write  a  letter  to  an  old  friend  back  east  telling  him  or  her  how  it  was  worth  the 
hardships  now  that  you  are  successfully  settled. 

Answers  will  vary,  but  should  include  some  of  the  following  facts: 

hardships  of  the  trip: 

•  weather 

•  length  of  trip 

•  hunger 

•  illness 

•  accidents 

•  any  highlights 

description  of  new  life: 

•  the  land 

•  the  new  home 

•  neighbours 

•  crops 

2.  Do  the  True  or  False  exercise  that  follows.  Correct  the  false  statements  in  the  space  following 
each  statement.  Add  some  additional  information  or  an  explanation  to  the  true  statements. 

Additional  irtformation  added  to  the  statements  will  vary. 

a.  The  trips  of  Qiristopher  Columbus  were  the  first  by  Europeans  to  North  America. 
False  -  The  Vikings  were  the  first  Europeans  to  visit  North  America. 

b.  The  first  permanent  settlement  in  North  America  was  in  New  York. 
False  -  The  first  settlement  was  Jamestown. 


Social  Studies  9 


31 


Learning  Facilitator's  Manual 


Module  1 


c.  Mercantilism  discouraged  manufacturing  in  the  colonies. 
True 

d.  The  colonies  were  encouraged  to  expand  to  the  west  by  the  British. 
False  -  This  land  was  part  of  other  colonies. 

e.  American  cottage  industries  were  well  developed  by  the  time  of  the  American  Revolution. 
False -Mercantilism  discouraged  cottage  industries. 

f.  The  third  wave  of  American  expansion  was  to  the  Midwest 
True 

g.  California  was  sold  to  the  United  States  by  Mexico. 

False  -  California  was  taken  by  the  United  States  through  military  action. 

h.  Texas  won  the  Battle  of  the  Alamo. 

False  -  Mexico  won  the  Battle  of  the  Alamo,  but  it  became  a  rallying  point  for  the  Texans' 
rebellion. 

i.  The  San  Francisco  49ers  football  team  received  its  name  because  of  the  California  gold  rush. 
True 

Enrichment 

Complete  one  of  the  "Focusing  and  Extending"  activities  on  page  26  of  your  text.  Made  in  the  USA. 
Answers  will  vary.  Check  to  see  that  facts  are  accurate  and  relevant  to  the  topic 
Section  2:  Assignment 

Read  the  pink  sidebar  tided  "A  Community  on  Wheels'*  on  page  24  of  Made  in  the  USA.  Obviously, 
the  trip  west  was  a  great  challenge  and  a  potentially  dangerous  experience.  How  do  you  think  the 
people  making  this  trip  felt?  What  dreams  did  the  people  have  for  a  new  life?  What  events  or 
circumstances  would  be  important  enough  for  34  000  people  to  give  up  their  lives  trying  to  make  the 
trip  to  the  West? 

For  this  assignment  you  must  complete  either  Part  A  or  Part  B. 
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Part  A 

Look  at  the  picture  at  the  bottom  of  page  23  of  Made  in  the  USA.  Imagine  that  you  are  one  of  these 
settlers.  Write  a  dialogue  in  which  you  have  a  conversation  with  your  best  friend  or  spouse.  During 
this  conversation  you  will  try  to  convince  your  friend  or  spouse  that  the  move  out  West  is  the 
opportunity  of  a  lifetime. 

Part  A  requires  that  the  student  formulate  a  logical  argument  for  moving  to  the  western  part  of  the 
United  States  during  the  1800s.  Possible  reasons  the  students  may  include  are  as  follows: 

•  potential  for  adventure  (e.g.,  exploring  for  gold) 

•  chance  for  a  new  beginning 

•  job  opportunities 

•  opportunity  for  settlers  to  own  their  own  piece  of  land 

•  political  correctness  (It  was  the  thing  to  do  as  the  notion  of  manifest  destiny  swept  the  nation  at 
that  time.) 

Guidelines  for  writing  dialogue  should  also  be  followed.  There  is  one  basic  rule  for  dialogue:  each 
time  a  different  person  speaks,  a  new  paragraph  is  begun. 

EXAMPLE  ONE 

Beth  and  Pierre  were  trying  to  decide  how  to  spend  their  Sunday  afternoon. 
Beth  had  an  idea.  "Lefs  explore  the  caves  in  the  hills!" 
"We'd  better  go  early,  before  it  gets  too  dark,"  Pierre  suggested. 
"What  will  we  take  with  us?"  Beth  asked. 

OR 

EXAMPLE  TWO 

Hans:     There  seems  to  be  a  lot  written  today  about  the  environment.  But  I'm  puzzled 
about  what's  being  said. 

Evelyn:   I  know.  The  newspapers,  radio,  and  television  are  constantly  talking  about  it. 

Hans:     They  talk  about  it  a  lot,  but  what's  being  done  about  the  issues? 

PartB 

What  does  the  mass  movement  of  settlers  into  the  western  areas  of  the  United  States  tell  you  about 
the  motivational  power  of  freedom  and  opportunity? 

Explain  your  answer  in  a  well- written  paragraph. 
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Part  B  requires  that  the  students  write  a  paragraph  that  describes  the  freedoms  and  opportunities 
that  would  motivate  so  many  people  to  move  west. 

A  guide  for  marking  paragraphs  was  presented  in  the  Section  1  Assignment.  Possible  freedoms  and 
opportunities  have  been  outlined  under  Part  A  of  this  section  assignmeru. 

Section  3:  The  Industrial  Revolution  and  American  Industrialization 

Key  Concepts: 

•  economic  growth 

•  Industrial  Revolution 

•  American  industrialization 

This  section  explains  how  the  Industrial  Revolution  started,  what  caused  it,  and  what  effects  it  had  on 
people's  lives.  Then  the  economic  development  of  the  United  States  is  examined  as  the  country  grew 
to  become  the  worid's  foremost  industrialized  nation. 


Teaching  Suggestions: 

One  classroom  activity  that  could  be  used  to  complement  this  section  is  the  construction  of  a  wall 
chart  comparing  features  of  British  and  American  industrialization.  Another  chart  might  compare 
features  of  the  domestic,  or  cottage,  system  with  those  of  the  factory  system. 

Much  has  been  written  about  the  negative  impact  of  industrialization  on  the  English  people.  You 
might  read  passages  finom  Dickens'  novels  (e.g..  Hard  Times)  that  depict  the  horror  of  life  in  an 
industrid  city.  Have  students  write  their  own  descriptive  passages  (diary  entries,  letters,  etc.) 
explaining  what  life  was  like  in  this  period  for  many  people.  Emphasize  the  impact  on  children 
and  young  people. 


Sections:  Activity  1 

As  in  previous  sections,  you  will  begin  this  section  by  brainstorming  what  you  already  know  about 
the  Industrial  Revolution  and  American  industrialization.  Answer  the  two  questions  that  follow  to  the 
best  of  your  ability  before  reading  on. 

1 .  What  was  the  Industrial  Revolution? 

2.  What  do  you  know  about  the  state  of  American  industrialization? 


Social  Studies  9 


34 


Leaming  Facilitator's  Manual 


Module  1 


3.  Brainstorm  in  the  form  of  questions  (the  five  Ws  and  H)  what  additional  things  you  would  need 
to  know  in  order  to  be  an  expert  on  the  preceding  questions.  Put  your  questions  in  the  spaces  that 
follow  under  the  appropriate  headings.  One  has  been  done  to  help  you  get  started. 

a.  Industrial  Revolution: 

b.  American  Industrialization: 

Answers  will  vary.  Students  are  brainstorming.  Check  that  answers  are  sensible  and  that  the 
questions  asked  in  number  3  are  on  target. 

Sections:  Activity 2 

This  chapter  seems  to  be  divided  into  two  main  parts.  What  are  they? 

The  two  sections  are  the  Industrial  Revolution  and  American  Industrialization. 
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Module  1 


Information  Retrieval  Chart:  Changes  in  Life-style 


Aspect  of  Life 

Before  the 
industrial  Revolution 

After  the 
Industrial  Revolution 

Belief  in  Progress 
(change) 

•  very  little  progress 
or  change 

•  expectation  of 
progress,  change,  or 
improvement 

Place  of  Woric 

•  homes  in  rural  areas 

•  factories 

•  urban  areas 

Residency 
(Urbanization) 

*  cottages  in  rural 
areas 

•  slums  in  urban  areas 

Way  of  Worl(ing 

•  responsibility  for  and 
to  self  and  family 

•  working  on  own 
schedule  at  home 

•  reliance  on  others  for 
job,  salary  purchase 
goods 

•  working  set  times 
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Section  3:  Activity  4 

1.  The  section  of  your  text  that  you  have  just  read  explains  some  of  the  many  causes  of  the 
Industrial  Revolution.  To  ensure  that  you  have  a  good  grasp  of  these  concepts,  complete  the 
infonnation  retrieval  chart  and  questions  that  follow. 


Information  Retrieval  Chart:  Causes  of  the  Industrial  Revolution 


Event 

Changes 

impact 

Commercial 
Revolution 

•  increase  in  trade, 
banking,  mobility 
brought  on  by 
voyages  of 
exploration 

•  encouragement  for 
development  and 
industry 

Agricuiturai 
Revolution 

•  enclosure 

•  new  methods 

•  fewer  workers 

•  labour  for  industry 

•  better  food  supply 

Transportation 
Revolution 

•  improvements  in 
ocean,  road,  and  rail 
(faster,  safer,  larger 
quantities,  cheaper) 

•  increased  import  and 
export  of  raw 
materials  and  finished 
goods 

•  larger  markets  and 
more  resources 
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2.  What  two  radical  changes  did  the  Industrial  Revolution  bring  about?  Explain. 

Natural  resources  were  exploited  more  fully  and  efficiently. 
Human  resources  were  exploited  more  fully  and  efficiently. 

3.  Fill  in  the  chart  that  follows  based  on  what  you  have  just  read. 


Information  Retrieval  Chart:  Why  Great  Britain? 


Cause 

Conditions 

Advantage  Gained 

Social  Climate 

®  class  based  on 
money 

•  individualism 
important 

•  little  government 
interference 

•  incentive  to  get 
ahead 

•  business  scrfe  from 
government 
problems  -  could 
make  a  profit 

Finance  and  Banking 

•  banking  and  capital 
accumulation 
created  by  colonies 
and  trade 

•  money  (capital) 
available  to  finance 
the  Industrial 
Revolution 

Physical  and  Human 
Geography 

•  large  population  in 
small  area 

•  near  Europe 

•  good  resources 

•  good  harbours 

•  England  able  to  move 
workers,  raw 
materials  and  finished 
products  to  its  home 
market  easily 

•  close  to  other  markets 

•  good  transportation 
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Sections:  Activity 5 

From  the  definition  of  revolution  given  in  Activity  3,  explain  in  a  paragraph  how  the  changes  in 
agriculture  that  you  have  just  read  about  could  be  considered  an  Agricultural  Revolution;  that  is,  how 
did  the  events  in  agriculture  lead  to  a  complete  change,  or  turnaround,  in  society? 

Answers  will  vary  but  the  following  points  should  be  included: 

•  People's  way  of  life  changed  from  rural  to  urban. 

•  They  worked  in  factories  rather  than  at  home, 

•  They  worked  for  wages. 

•  Work  was  separated  from  home  life. 

•  There  was  no  longer  the  same  sense  of  community. 

Sections:  Activity 6 

1 .  What  problems  did  woricers  face  in  the  factories  and  towns? 

Cramped  quarters,  rented  houses,  and  a  lack  of  water,  lights,  or  sewage  facilities  ( toilets)  were 
problems. 

2.  'The  gap  between  rich  and  poor  widened.'*  Why? 

Rich  people  reinvested  their  profits  and  became  even  wealthier. 

3.  How  did  the  rich  capitalists  help  economic  growth  to  continue? 

By  reinvesting  profits,  rich  capitalists  helped  economic  growth  continue. 

4.  Identify  two  ways  in  which  woricers  sought  to  protea  themselves? 

Workers  destroyed  machines. 
They  formed  labour  unions. 

Sections:  Activity? 

1 .  List  two  names  for  the  method  of  production  used  prior  to  the  Industrial  Revolution. 

domestic  system 
cottage  industry 

2.  Give  three  reasons  why  factories  were  needed  for  the  Industrial  Revolution. 

Machines  were  too  large  for  cottages. 

One  power  source  could  run  many  machines. 

Cottagers  could  not  afford  the  machines. 
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3.  Put  yourself  into  the  position  of  a  skilled  weaver  under  the  domestic  system.  You  fami  a  small 
plot  of  land  during  part  of  the  day,  and  the  rest  of  the  time  you  weave  for  a  merchant  capitalist. 
Write  a  letter  to  your  son,  who  is  in  the  navy,  explaining  how  you  hate  the  factory  system  because 
of  what  it  will  do  to  you. 

Answers  will  vary,  but  should  include  the  following: 

•  You  will  be  forced  to  move. 

•  You  will  have  to  leave  home  to  work  in  a  factory. 

•  Your  income  will  decrease. 

•  You  will  have  to  live  in  slum  conditions. 

Sections:  Activity 8 

1.  Examine  the  picture  on  page  29  of  your  text.  What  stage  of  economic  growth  is  represented 
here?  Give  reasons  for  your  answer. 

Probably  the  stage  is  mechanization.  Machines  are  being  used,  and  they  appear  to  have  human 
operators.  Although  there  is  some  division  of  labour,  it  would  appear  that  other  mass-production 
techniques  are  not  being  used. 

2.  Read  the  pink  sidebar  about  Eli  Whitney  on  page  39  of  your  text.  Whitney's  idea  of 
interchangeable  parts  was  unique.  To  what  stage  of  economic  growth  did  Whitney  contribute? 
Give  reasons  for  your  answer. 

Probably  the  stage  is  mass  production.  He  used  machines  to  make  identical  parts,  which  allowed 
each  worker  to  assemble  only  one  part  into  the  finished  product.  This  allowed  for  large 
quantities  to  be  produced. 

Sections:  Activity 9 

On  the  chart  provided,  place  the  conditions  for  industrialization  that  were  different  from  those  in 
Great  Britain,  and  classify  them  as  either  beneficial  or  harmftil.  Explain  why  you  categorized  them  as 
you  did  (i.e.,  explain  how  they  were  beneficial  or  harmful  in  their  impact  on  American 
industrialization). 
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Conditions  for  Industrialization  in  the  United  States 


Beneficial: 

•  Britain  was  first,  which  meant  that  the  United  States  could  use  more  modern 
techniques  and  advanced  machinery  when  it  industrialized.  The  United  States 
had  vast  stores  of  natural  resources,  which  made  for  cheaper  manufacturing, 

•  The  United  States  industrialized  as  its  population  grew.  Things  could  be  better 
planned,  and  fewer  slums  were  found  in  America.  Americans  could  borrow 
ideas  and  improve  on  them. 

•  American  society  was  not  the  same  as  that  of  Europe;  there  were  not  the  great 
social  problems  caused  by  industrialization. 


Harmful: 

•  Mercantilism  held  back  American  industrialization.  The  United  States  was 
used  to  producing  raw  materials. 

•  The  United  States  had  a  small  population  scattered  over  a  large  area,  which 
resulted  in  few  markets,  transportation  problems,  and  a  lack  of  labour. 


Section  3:  Activity  10 

1 .  What  problems  did  the  United  States  have  with  labour  and  capital  in  its  early  years? 

These  things  were  in  short  supply,  which  meant  no  one  could  build  factories,  and  there  were  few 
people  to  work  in  them. 

2.  What  impaa  did  the  Napoleonic  Wars  have  on  industry?  Explain. 

The  wars  interrupted  the  flow  of  British  products,  forcing  the  United  States  to  make  its  own. 

3.  What  were  two  reasons  for  the  United  States'  ability  to  industrialize  by  the  start  of  the  Qvil  War? 

•  The  population  of  the  United  States  increased,  giving  it  a  labour  supply  and  markets. 

•  Improvements  in  transportation  allowed  natural  resources  to  be  used  easily  and  finished 
products  to  be  shipped  easily. 
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Section  3:  Activity  11 

1.  What  was  EK  Whitney's  contribution  to  the  production  process?  Explain  its  importance. 

Eli  Whitney  contributed  the  idea  of  interchangeable  parts.  This  made  production  and  repair 
much  cheaper  and  faster. 

2.  Why  do  entrepreneurs  take  financial  risks? 
They  do  this  to  become  rich. 

3.  In  what  three  ways  did  the  United  States  government  encourage  business  expansion? 

•  It  put  tariffs  on  imports. 

•  It  gave  tax  breaks  to  capitalists. 

•  It  encouraged  immigration  in  order  to  provide  labour. 

4.  Why  did  immigration  encourage  economic  growth? 

Immigration  provided  labour  and  a  growing  market  for  the  mamrfactured  goods. 

5 .  Why  was  European  capital  investment  important? 
European  capital  encouraged  more  industrial  expansion. 

6.  Why  were  railroads  so  important  to  American  industrialization?  Answer  in  a  paragraph. 
Answers  will  vary,  but  should  include  these  points: 

•  They  provided  transportation  for  finished  products. 

•  They  opened  up  new  markets. 

•  They  encouraged  mineral  exploration. 

•  They  encouraged  growth  in  industries,  supplying  the  railroad  with  such  things  as  coal, 
wood,  and  iron. 

Sections:  Activity  12 

1.  Write  a  paragraph  using  the  following  terms  from  the  glossary  at  the  page  bottoms  in  chapter  3  of 
your  text  Use  every  word  in  the  paragraph.  Make  sure  the  content  of  the  paragraph  suits  the  use 
of  the  words. 

•  craftsperson  •  standard  of  living 

•  industrialization  •entrepreneurs 

•  capital 

Answers  will  vary.  Be  sure  the  words  are  used  correctly. 
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2.  Replace  the  boldface  words  in  each  of  the  sentences  that  follow  with  one  of  the  remaining 
glossary  words  from  chapter  3. 

a.  Organized  labour  groups  were  illegal  in  England  in  1 850. 
unions 

b.  The  way  in  which  things  were  produced  changed  from  the  domestic  system  to  the  factory 
system. 

means  of  production 

c.  The  United  States'  government  placed  import  duties  on  manufactured  goods. 
tariffs 

d.  These  people  invested  large  sums  of  money  in  business  and  owned  the  means  of  production. 
capitalists 

e.  The  United  States  supported  France  in  the  war  with  other  European  countries  in  the  early 
1800s. 

Napoleonic  Wars 

3.  Create  your  own  sentences  for  the  following  glossary  terms,  substituting  a  new  word  or  phrase  for 
each  term.  Underline  the  part  that  could  be  replaced  by  the  glossary  word  (this  is  the  reverse 
process  of  number  2). 

a.  captive  market 

b.  individualism 

c.  social  mobility 

d.  creative  innovation 

Answers  will  vary.  Be  sure  the  new  terms  reflect  an  understanding  of  the  glossary  vocabulary. 
Sections:  Activity  13 

Put  yourself  in  the  position  of  a  poor  fanner  in  rural  England.  You  have  a  spouse  and  four  children. 
You  have  just  discovered  that  you  will  be  forced  to  sell  your  small  farm  and  seek  employment  in  a 
new  factory  in  a  city  about  eighty  kilometres  away.  You  will  be  forced  to  change  your  life-style. 
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Write  a  letter  to  your  older  sister  living  in  America,  lamenting  the  loss  of  things  you  shared  as 
youngsters  which  you  will  be  giving  up  when  you  move  to  the  city. 

OR 

Write  a  letter  to  your  older  sister  bragging  about  how  successful  a  capitalist  you  are,  how  you 
continue  to  increase  your  company's  size,  and  how  you  are  enjoying  the  high  life. 

Answers  will  vary,  but  should  mention  living  and  social  conditions  (e.g.,  housing,  family,  job,  free 
time,  and  friends). 

Section  3:  Activity  14 

Fill  in  the  following  skeleton  concept  chart  for  this  chapter. 
Answers  will  vary.  What follows  is  an  example. 
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Concept  Chart 

Concept:  Industrialization 

Definition :       the  process  of  creating  large  industries,  usually  through  mechanization,  mass 
production,  or  automation 


Sub-concept 

Definition 

Examples 

industrial 
Revolution 

•  the  change  from  hand 
production  to  machine 
production 

•  the  Industrial  Revolution  in 
England 

Agricultural 
Revolution 

•  the  change  in  agriculture  from 
simple  (small)  subsistence 
farms  to  large  efficient 
machine-operated  farms 
(commercial) 

•  enclosure 

Commercial 
Revolution 

•  the  perwd  of  time  when 
business  and  trade  developed 
and  people  became  more 
independent 

•  banking  aid 

Factory  System 

•  a  method  of  production  where 
workers  and  machines  are 
housed  in  one  central  location 

•  a  textile  mill 

Enclosures 

•  the  movement  in  agriculture 
which  consolidated  rural 
landholdings 

•  dividing  up  the  common  land 
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Sub-concept 

Definition 

Examples 

Mechanization 

•  using  machines  to  do  work 

»  the  invention  of  the  typewriter 

Mass  Production 

•  changing  organization  of 
production  to  produce  large 
quantities 

•  assembly  line 

Automation 

•  using  machines  that  run 
themselves 

®  robots 

Division  of  Labour 

•  splitting  a  job  into  small  tasks 

•  assembly  line 

Specialization 

•  becoming  an  expert  at  one  job 

•  upholstering  in  automobiles 

Interchangeable 
Parts 

•  producing  parts  for  machines 
that  can  replace  others 
because  they  are  exact 

•  nuts  and  bolts  made  in 
standard  sizes 

Capital  Formation 

•  gathering  sums  of  money  for 
investment  purposes 

•  drilling  funds 
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Sub-concept 

Definition 

Examples 

Transportation 
Revolution 

•  thj^  nt/iinr  rh/ittop^  th/it  tnnic 

place  allowing  easy  movement 
of  goods 

•  invpntinn  nf  thp  l/irnm/itivp 

Captive  Marlcet 

u  ^ruuf/  uj  LunAufntirA  wnu 

must  buy  from  one  source 

ific  u.lj.  LUtt/fiic^  uncicr 

mercantilism 

Standard  of  Living 

"  nuyv  well ycuf/ic  iivti  ufiu  nuyv 

many  luxuries  they  enjoy 

•  India's  low  standard  of  living 

Social  Mobility 

iriv  uuiiiiy  lu  fnuvti  up  ur  uuwn 

in  class  within  society 

•  India's  caste  system 

Traditional  View 

•  thfi  vipyu  nf  thp  InAiixtri/il 

Revolution  stating  that  it  was 
caused  by  some  great 
inventions 

•  John  Kay' s  flying  shuttle 

Modern  View 

•  the  view  of  the  Industrial 
Revolution  stating  that  it 
happened  because  conditions 
were  right 

LUyllUl  jurifiuiiun 
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Sections:  Activity  15 

1 .  Fill  in  the  summary  chart  that  follows  using  these  words: 

•  trade  •  banking  and  finance  (occurs  in  two  places) 

•  canals  •  human  and  physical  geography 

•  social  climate  •  faaory  system 

•  social  impact  •  roads 

•  domestic  system  •  economic  impact 

•  innovations  •  railways 

If  necessary,  review  Activites  4  and  5  to  help  you  with  your  answers. 


Summary  Chart  I:  The  Industrial  Revolution  in  England 


I.   Why  EngSand? 

A.  banking  and  finance 


B.  social  climate 


C.  human  and  physical  geography 
n.  The  Agricultural  Revolution 

A.  innovations 


B.  enclosure 


1.   social  impact 


2.   economic  impact 


ni.  The  Commerical  Revolution 

A.  colonies 


B.  banking  and  finance 


C.  trade 
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IV.  The  Transportation  Revolution 

A.  canals  

B.  railways 

C.  roads 

V.  Methods  of  Production 

A.  domestic  system 


B.  banking  and  finance 


2.  Fill  in  the  boxes  in  the  chart  using  the  teims  that  follow: 

•  mechanization 

•  computers 

•  interchangeability  of  parts 

•  modem  view 

•  robotics 

•  automation 

•  division  of  labour 

•  specialization 

•  mass  productions 

•  assembly  line 

If  necessary,  review  Activities  4  and  8  to  help  with  your  answers. 
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SUMMARY  CHART  III  -  Economic  Growth 


r  Traditional  View} 


(^Economic  Growth) 
Stages  of  Growth 


(      modern  view  J 


robotics 


mass  production 


automation 


computers 


C  \ 

division  of 
labour 

V  J 

C  \ 

special- 
ization 

V  J 

C  \ 

assembly 
line 

C  \ 
inter- 
changeable 
parts 
V  J 

Section  3:  Activity  16 


In  Activity  1  it  was  suggested  that  you  would  need  a  great  deal  of  information  to  become  an  expert  on 
the  Industrial  Revolution  and  American  industrialization.  You  have  now  completed  your  research 
and  should  be  able  to  answer  the  questions  you  brainstomied  in  Activity  1.  Turn  back  and  reread 
those  questions.  Answer  them  in  the  spaces  provided  here. 


1.  Industrial  Revolution: 

2.  American  Revolution: 


Answers  will  vary.  Be  sure  that  answers  respond  to  the  students'  questions  as  well  as  possible. 


Section  3:  Foilow-up  Activities 


Extra  Help 


1  o  From  the  concept  chart  in  Activity  14,  select  the  sub-concept  that  could  be  used  to  replace  the 
boldface  words  in  each  of  the  following  sentences. 
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a.  The  process  by  which  hand  tools  are  replaced  by  machines  can  lead  to  much  faster 
prcxiuction  of  goods. 

mechanization 

b.  More  efficient  fanning  resulted  from  organizing  farm  land  into  one  place  and  fencing  it 
off. 

enclosure 

c.  The  voyages  of  discovery  in  the  seventeenth  century  led  to  increased  trade,  better  shipping, 
better  banking,  and  an  increased  circulation  of  money. 

a  commercial  revolution 

d.  The  use  of  computers  and  robots  has  made  many  jobs  less  dangerous  and  less  boring. 
automation 

e.  Mercantilism  meant  that  residents  of  the  United  States  were  a  group  of  people  who  had  to 
buy  what  they  needed  from  only  one  source. 

captive  market 

f.  Being  able  to  move  up  or  down  in  class  was  one  of  the  features  that  helped  England 
industrialize  first. 

social  mobility 

g.  How  well  one  lives  and  how  many  luxuries  one  enjoys  often  depends  on  the  extent  of  one's 
country's  industrialization. 

standard  of  living 

h.  In  order  to  finance  the  new  factories,  the  gathering  of  large  sums  of  money  was  necessary. 
accumulation  of  capital 

i.  The  housing  of  the  new  machines  in  one  large,  central  location  meant  that  workers  would 
have  to  travel  to  work. 

the  factory  system 

j.    The  change  in  production  methods  that  resulted  in  almost  all  goods'  being  produced 
using  power  machinery  and  mass  production  techniques  started  first  in  Britain. 

The  Industrial  Revolution 
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2.  Take  the  information  from  Summary  Chart  III  (Activity  15)  and  make  an  outline  summary  as  in 
Summary  Oiart  I  of  the  same  activity. 

/.    Different  Views 

A.  traditional 

B.  modern 

II.  Stages  of  Growth 

A.  mechanization 

B.  mass  production 

1.  assembly  line 

2.  division  of  labour 

3.  specialization 

4.  interchangeable  parts 

C.  automation 

L  computers 
2.  robotics 

3.  Do  the  True  or  False  exercise  that  follows.  Correct  the  false  statements  in  the  space  given  below 
each  statement  If  a  statement  is  true,  add  some  additional  information  or  an  explanation  in  the 
space  provided. 

Additional  information  added  to  true  statements  will  vary.  ^ 

a.  The  population  of  Great  Britain  shifted  to  the  cities  during  the  Industrial  Revolution. 
True 

b.  The  modem  view  of  the  Industrial  Revolution  states  that  it  happened  because  of  some  key 
inventions  in  the  textile  industry. 

False  -  The  traditional  views  states  this. 

c.  Countries  that  are  not  industrialized  today  usually  have  trouble  getting  the  technology 
required  to  industrialize. 

False  -  Other  conditions  prevent  them  from  industrializing. 

d.  The  full  and  efficient  exploitation  of  resources  was  one  of  the  radical  changes  brought  on  by 
the  Industrial  Revolution. 

True 

e.  Because  England  was  such  a  small  island  country,  it  had  many  disadvantages  in  its 
industrialization. 

False  -In  fact  it  gave  it  advantages.  ^ 
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f.  Land  was  more  difficult  to  farm  with  machinery  after  enclosure. 
False  -  It  made  fields  larger  and,  therefore,  easier  to  use  machines. 

g.  Capitalists  often  became  wealthy  while  they  paid  workers  low  wages  in  the  early  stages  of  the 
Industrial  Revolution. 

True 

h.  The  domestic  system  was  another  name  for  the  factory  system. 
False  -  It  was  another  name  for  the  cottage  industry  system, 

i.  Eli  Whitney  used  interchangeable  parts  in  his  cotton  cleaning  machine  (cotton  gin). 

False  -  They  were  used  in  manufacturing  guns. 

j.    One  advantage  the  United  States  had  in  industrializing  was  the  way  the  government 
encouraged  business. 

True 

Enrichment 

Complete  one  of  the  "Focusing  and  Extending"  activities  on  pages  43  and  44  of  Made  in  the  USA. 

Answers  will  vary.  Be  sure  students  understood  the  instructions  given  in  the  text  and  carried  them 
out  properly. 

Sections:  Assignment 

As  was  noted  in  your  textbook  Made  in  the  USA,  the  word  revolution  implies  drastic,  sudden  change. 
The  activities  in  Section  3  of  this  module  should  have  helped  you  come  to  understand  the  meaning  of 
the  word  revolution  as  it  occurs  in  the  expression  Industrial  Revolution. 

For  this  assignment  you  are  to  illustrate,  in  any  form  you  choose,  the  meaning  of  the  expression 
Industrial  Revolution.  You  may,  for  example,  draw  a  diagram  that  shows  how  one  invention  led  to 
another.  Another  possibility  is  to  develop  a  collage.  StiU  another  option  is  to  create  a  poem 
describing  the  changes  created  during  the  Industrial  Revolution.  Perhaps  you  will  create  a  cartoon 
sequence,  or  decide  to  develop  an  illustrated  time  line.  You  may  cut  out  pictures  and  words  from 
newspapers  or  magazines,  draw  your  own  illustrations,  or  use  a  computer  program  if  you  wish. 

Students  are  required  to  represent,  in  a  form  of  their  choosing,  the  meaning  of  the  expression 
"Industrial  Revolution."  Responses  will  vary.  Marks  can  be  assigned  for  originality,  inclusion  of 
relevant  detail,  aesthetic  appeal,  and  ability  to  convey  the  intended  message. 
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Section  4:  Economics  and  the  i\/larl(et  Economy 

Key  Concepts: 

•  economy 

•  mixed  economy 

•  command  economy 

•  market  economy 

•  free  enterprise 

•  scarcity 

•  land,  labour,  capital 

Section  4  explains  the  basics  of  economics  and  types  of  economic  systems.  The  free-enterprise 
market  economy  of  the  United  States  is  emphasized. 


Teaching  Suggestions: 

Some  classnx)m  activities  that  might  enhance  the  material  in  this  section  are  as  follows: 

•  School  students  are  exposed  to  much  television  advertising.  Videotape  a  few  commercials 
and  use  them  for  the  basis  of  a  discussion  on  the  role  of  advertising  in  a  market  economy. 

•  Do  a  study  of  the  Great  Depression.  Use  collages,  reports,  interviews  with  family  members 
who  lived  through  the  Depression,  and  so  on. 

•  Have  a  classroom  debate  -  formal  or  informal  -  on  the  results  of  a  free-market  economy. 


Section  4:  Activity  1 

1.  Two  key  words  in  this  section  are  economics  and  economy.  What  do  these  words  mean  to  you? 
What  activities  are  economic  or  part  of  the  economy?  Brainstorm  these  two  questions  and  make  a 
list  in  the  space  that  follows  of  the  things  that  are  part  of  economics  or  the  economy. 

2.  Another  key  word  is  market  Again,  brainstomi  by  making  a  list  of  all  those  things  you  currently 
associate  with  the  term  market. 

3.  The  goal  of  this  section  is  to  have  you  understand  basic  economic  concepts,  economic  systems, 
and  the  market  economy.  What  do  you  think  you  need  to  know  in  order  to  make  this 
understanding  complete?  Brainstorm  in  the  form  of  questions  (using  the  five  Ws  and  H)  that  you 
need  answered.  These  questions  will  help  to  guide  your  study  of  this  chapter  of  the  text.  List 
them  in  the  space  provided  here. 

Because  this  is  a  brainstorming  activity,  answers  will  vary.  Check  that  ideas  are  sensible. 
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Section  4:  Activity  3 

Now  complete  the  chart  that  follows  in  these  two  steps: 

1.  Alphabetize  the  glossary  teims. 

2.  Write  your  own  definition  for  each  of  the  terms.  If  you  want,  you  can  add  examples  in  your 
definitions.  When  you  can  understand  these  terms  and  write  your  own  definitions,  you'll  have  a 
better  understanding  of  the  glossary  vocabulary. 


Alphabetized 
Words 

Student  Definitions 

a. 

b. 

Answers  will  vary.  Alphabetized  terms  are  alienation,  antitrust  laws,  command  economy, 
equilibrium,  inhabit,  law  of  supply  and  demand,  market  economic  system,  mixed  economy, 
monopoly. 

Section  4:  Activity  4 

Write  a  paragraph  explaining  why  you  can't  have  something  that  you  want  Use  the  economic  terms 
described  previously  to  explain  why  you  can't  have  it.  Be  specific  about  the  item. 

Answers  will  vary  but  should  include  the  words  scarcity,  resources,  needs  or  wants. 


Social  Studies  9 


55 


Learning  Facilitator's  Manual 


Module  1 


Section  4:  Activity  5 

1.  You  may  not  know  too  much  about  how  the  following  items  are  produced,  but  you  should  be  able 
to  describe  generally  what  is  required  to  produce  them.  In  the  space  following  each  item, 
brainstorm  how  it  is  produced  (what  is  required  to  make  it). 

a.  Paperclip: 

b.  Pencil: 

c.  Paper: 

Answers  will  vary  but  look  for  raw  materials,  workers,  and  equipment  used  (land,  labour, 
capital). 

2.  Go  back  to  those  three  items  and  see  if  they  have  anything  in  common  in  what  it  took  to  produce 
them.  You  should  find  some  common  elements  in  all  three.  List  them  here. 

All  required  raw  material  (land),  machinery  (capital),  and  human  input  (labour). 

3.  Fill  out  the  chart  that  follows  with  the  specific  things  required  under  each  factor  of  production  for 
the  three  products  you  used  earlier  in  this  activity. 

Answers  will  vary,  but  the  following  chart  serves  as  an  example. 


Land 

Labour 

Capital 

Paper  Clip 

metal,  factory  site 

factory  worker, 
management,  office 
workers 

machines  to  bend 
and  extrude  wire, 
factory  building 

Pencil 

wood,  lead,  eraser 
materials 

machine  operators, 
management,  office 
workers 

drills,  wood, 
planes,  saws,  many 
machines,  factory 
building 

Paper 

forests,  factory  site, 
water 

lumberjacks, 
factory  workers, 
management,  office 
workers 

machines  to  cut 
wood,  prepare 
wood,  make  paper, 
carry  paper,  etc. 
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Section  4:  Activity  6 

In  the  chart  that  follows,  name  the  three  fundamental  economic  systems  and  briefly  describe  the  way 
choices  are  made  in  each. 


System 

Method  of  Decision  Making 

Command  Economy 

The  government  controls  the 
answers. 

Market  Economy 

Producers  and  consumers 
answer  the  questions. 

Mixed  Economy 

A  combination  of  producer, 
consumer,  and  government 
answers  the  questions. 

Section 4:  Activity? 

1.  Why  is  the  type  of  economic  system  discussed  called  a  command  economy! 
Someone  in  authority  issues  commands  to  answer  the  three  basic  economic  questions. 

2.  What  conditions  are  necessary  for  a  command  economy  to  work? 

Political  power  is  necessary  as  well  as  control  or  ownership  of  the  means  of  production. 

3.  Who  is  usually  credited  with  first  recognizing  the  workings  of  a  command  economy? 
Karl  Marx  is  usually  credited. 

4.  What  problems  are  associated  with  command  economies  today? 

The  problems  are  production  of  unwanted  goods  and  underproduction  of  goods  people  want, 
resulting  in  dissatisfaction  with  the  government. 
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Section  4:  Activity  8 

1 .  Why  is  the  type  of  economic  system  discussed  called  a  mixed  economy! 
It  uses  ideas  from  both  command  and  market  economies. 

2.  Why  are  elements  of  a  command  economy  included  in  this  type  of  system? 

Essential  services  may  not  be  profitable  for  private  enterprise  to  supply,  so  the  government 
ensures  that  they  will  be  available. 

3.  According  to  John  Kenneth  Galbraith,  what  problems  are  there  in  the  American  economy? 

The  American  economy  does  not  emphasize  public  services  enough,  and  benefits  of  development 
do  not  always  go  to  all  of  society.  Long-term  problems  and  possibilities  are  ignored. 

4.  List  five  coimtries,  other  than  Canada,  with  mixed  economies. 

Such  countries  are  France,  Norway,  Sweden,  Italy,  Australia,  New  Zealand.  Students  may 
suggest  others. 

Section  4:  Activity  9 

In  the  space  provided,  explain  the  three  basic  beliefs  on  which  the  American  economy  is  based. 
The  three  basic  beliefs  are  that 

•  the  market  will  regulate  economic  decisions 

•  production  is  done  efficiently  to  maximize  profits 

•  goods  are  produced  only  where  there  is  a  market  demand 

Section  4:  Activity  10 

Explain  in  a  paragraph  how  the  free-enterprise  system  controls  what  is  produced,  how  it  is  produced, 
and  who  receives  what  is  produced. 

All  three  question  are  answered  by  the  marketplace.  Producers  decide  what  to  produce  according  to 
what  consumers  seem  to  want  (i.e.,  what  they'll  pay  for).  As  demand  for  a  product  increases, 
consumers  will  be  willing  to  pay  more  for  it.  This  will  encourage  entrepreneurs  to  produce  more. 
Conversely,  a  drop  in  demand  will  result  in  a  lowering  of  prices,  encouraging  entrepreneurs  to 
produce  less. 

Similarly,  entrepreneurs  will  decide  how  to  produce  a  product  according  to  economics;  the  cheapest 
method  that  produces  a  product  acceptable  to  the  public  will  be  the  most  attractive. 
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Who  receives  the  product  depends  upon  who  has  the  money  to  pay  for  it.  The  richest  people  in  a 
society  will  be  able  to  acquire  those  things  that  are  most  expensive  to  produce. 

Section  4:  Activity  11 

1 .  Now  answer  the  questions  that  follow: 

a.  What  is  a  market? 

It  is  a  place  where  goods  are  bought  and  sold. 

b.  What  are  the  two  groups  of  people  that  interact  in  the  marketplace? 
Producers  and  consumers  are  the  two  groups. 

c.  What  controls  the  market? 

The  law  of  supply  and  demand  controls  the  market. 

d.  How  does  the  law  of  supply  and  demand  affea  producers? 

Producers  are  willing  to  produce  more  at  higher  prices  than  at  lower  prices. 

e.  How  does  the  law  of  supply  and  demand  affect  consumers? 
Consumers  are  willing  to  buy  more  at  lower  prices  than  at  higher  prices. 

f.  What  is  equilibrium  when  referring  to  the  law  of  supply  and  demand? 

Equilibrium  is  the  point  at  which  supply  and  demand  meet.  Consumer  demand  and  producer 
supply  are  equal. 

2.  Do  you  understand  the  graphs  on  page  52  of  your  text?  Answer  the  following  questions  in  order 
to  make  sure.  Rrst  read  the  "Pizza  Demand"  graph;  then  answer  these  questions. 

a.  When  the  price  of  pizza  is  $2.00,  the  number  of  pizzas  sold  is  ninety. 

b.  When  the  price  of  pizza  is  $6.00,  the  number  of  pizzas  sold  is  fifty. 

c.  When  the  price  of  pizza  is  $9.00,  the  number  of  pizzas  sold  is  twenty. 

d.  What  is  your  conclusion  about  the  price  of  pizza  and  the  demand  for  it? 
A  lower  price  means  more  demand. 
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Now  read  the  "Pizza  Supply"  graph  and  answer  these  questions. 

e.  When  the  price  of  pizza  is  $3.00,  the  number  of  pizzas  in  supply  is  twenty. 

f.  When  the  price  of  pizza  is  $7.00,  the  number  of  pizzas  in  supply  is  ninety. 

g.  What  is  your  conclusion  about  the  price  of  pizza  and  the  number  in  supply? 
Supply  rises  as  prices  rise. 

h.  What  would  happen  if  the  pizzas  were  priced  above  equilibrium  point? 
There  would  be  an  oversupply  of  pizzas. 

i.  What  would  likely  happen  if  the  pizzas  were  priced  below  the  equilibrium  point? 
There  would  be  too  many  people  wanting  pizza. 

Section  4:  Activity  12 

1 .  Why  might  people  lose  money  under  the  private  ownership  system? 
If  a  company  cannot  compete,  the  owners  will  lose  money. 

2.  Why  would  people  take  on  such  a  risk? 

They  will  make  money  if  the  company  does  well. 

3.  Considering  the  two  preceding  answers,  what  effect  would  you  conclude  private  ownership  has 
on  the  owners  of  the  company? 

The  owners  will  work  hard  to  produce  a  quality  product  without  waste  so  that  they  can  make 
money. 

4.  What  do  consumers  usually  want  in  the  products  that  they  select? 
They  want  high  quality  and  low  price. 

5.  What  does  your  answer  to  question  4  mean  to  a  company  if  it  wishes  to  be  successful? 
It  must  satisfy  the  demands  of  the  customer. 

6.  What  is  the  invisible  hand  that  makes  the  market  economy  self-regulating? 
The  invisible  hand  is  competition. 
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7.   How  arc  the  three  questions  that  an  economic  system  must  answer  satisfied  in  a  free -enterprise 
market  economy? 

a.  What  is  to  be  produced? 

Producers  decide  what  to  produce  based  on  consumer  demand. 

b.  How  is  it  to  be  produced? 

Producers  decide  on  the  most  effective  method  of  production  to  limit  costs. 

c.  Who  is  to  get  what  is  produced? 

The  market  determines  who  gets  the  products  (i.e.,  they  go  to  the  highest  bidder). 
Section  4:  Activity  13 

Explain  how  each  of  the  following  is  a  problem  in  a  free-enteiprise  market  economy. 

1.  Monopolies:  A  market  that  is  dominated  by  a  single  seller  can  charge  high  prices  and  has  the 

consumer  at  its  mercy. 

2.  Large  corporations:  Large  corporations  can  behave  irresponsibly  because  individuals  are  not 

held  personally  responsible. 

3.  Harmful  products:  In  the  quest  for  profits,  companies  may  harm  the  environment  or  create 

dangerous  products. 

4.  Advertising:  Advertising  can  cause  people  to  use  scarce  resources  on  products  that  are  not 

very  important.  In  other  words,  demand  based  on  need  does  not  exist. 

5.  Business  cycle:  The  up-and-dofwn  activity  in  business  can  hurt  many  people,  but  especially 

poorer  people. 

Section  4:  Activity  14 

Fill  in  these  charts  as  in  previous  sections. 
Answers  will  vary.  What  follows  are  examples. 
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Concept  Chart  I 

Concept:  Scarcity 

Definition :       the  fact  that  there  are  limited  resources  to  satisfy  unlimited  wants....  It  is  the  basic 
economic  problem. 


Sub-concept 

Definition 

Examples 

Limited  resources 

•  the  limited  quantities  of  things 
available  to  use  to  satisfy 
wants 

•  gold,  good  soil 

Unlimited  Wants 

•  the  infinite  number  of  things 
that  people  want 

•  many  types  of  vehicles  to 
serve  many  different  purposes 

Land 

•  the  factor  of  production  that 
accounts  for  arry  thing  from 
nature  ( the  earth)  that  is  used 
in  production 

•  natural  resources 

Labour 

•  the  physical  and  mental  effort 
required  in  production 

•  factory  worker 

Capital 

•  the  facilities  or  machines  used 
to  produce  a  product  or  the 
money  to  to  acquire  it 

•  weaving  machine 
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Sub-concept 

Definition 

Examples 

Economic  System 

•  the  way  in  which  a  country 
answers  the  three  basic 
economic  questions 

•  market  economy  system 

Production 

•  the  process  of  creating  usable 
products 

•  manufacturing 

Concept  Chart  II 


Concept:  Market  Economy 

Definition:       the  type  of  economic  system  that  allows  the  competition  of  consumers  and  producers 
of  goods  and  services  to  determine  the  price  and  distribution  of  those  goods  and 
services 


Sub-concept 

Definition 

Examples 

Mailcetplace 

•  the  place  where  producers 
and  consumers  meet  to 
exchange  goods  and  services 

•  farmers'  market 

Supply 

•  the  number  of  goods  and 
services  producers  are  willing 
to  provide  at  various  prices 

pric 

quantitv 
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Sub-concept 

Definition 

Examples 

Demand 

•  the  number  of  goods  and 
services  that  consumers  are 
willing  to  acquire  at  various 
prices 

Private  Ownership 

•  a  system  that  allows 
individuals  to  own  property  or 
resources  of  production 

•  T.Eaton  Co. 

Equilibrium 

•  the  point  at  which  consumer 
demarui  and  producer  supply 
meet  or  are  equal 

pn( 

\.       X— Supply 
y^—  Equilibrium 
/  \- —  Demand 
auantitv 

Competition 

•  the  invisible  hand  that 
regulates  a  market  economy, . . 
Producers  try  to  provide  better 
products  so  they  can  sell  more 
than  other  producers. 

•  Eaton' s  and  The  Bay 

Incentive 

•  a  reason  for  doing  something 

•  high  wages 

Initiative 

•  the  willingness  of  a  person  or 
company  to  take  the  first  step 
to  do  something...  Initiative 
often  results  from  an 
incentive. 

•  the  decision  of  Company  X  to 
use  robots  because  it  will  be 
able  to  make  a  better  product 
than  Company  Y,  its 
competitor 

Social  Studies  9 


64 


Learning  Facilitator's  Manual 


Module  1 


Section  4:  Activity  15 

Fill  in  the  blank  spaces  in  the  summary  chait  that  follows  with  these  words: 

•  Private  Ownership  •  Incentive 

•  Dangerous  Products  •  Freedom 

•  Command  Economy  •  Price 

•  Business  Cycle  •  Equilibrium 

•  Advertising  •  Large  Corporation 

•  Competition  •  Economic  Systems 

•  Decision  Making  •  Mixed  Economy 

•  Supply  and  Demand  •  Monopolies  and  Trusts 


Command 
Economy 


Scarcity  j 


Mixed 
Economy 


Economic  Systems  j 


Decision  Making  \  Factors 
1  of 
Production 


r  Market  Economy 


(    Marketplace  ) 


Supply  and 
Demand 
y  4 

Private 
Ownership 


Competition 


Price 


Equilibrium 


Freedom 


Incentive 


Government 


Business 
Cycle 


Dangerous 
Products 


Problems 


Large 
Corporation 


Monopolies 
and  Trusts 


Advertising 
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Section  4:  Activity  16 

1 .  Based  on  what  you  now  understand  about  the  maiket  economy  and  the  command  economy,  what 
do  you  think  each  of  these  men  believed  about  a  quality  oflifel  List  the  factors  in  the  chart  that 
follows.  This  list  wiU  consist  of  your  educated  guesses  or  inferences. 

Quality  of  Life  as  Viewed  by  Marx  and  Smith 


Karl  Marx 

Adam  Smith 

2.   Now  draw  some  conclusions  based  on  your  chart. 

Answers  will  vary.  Check  that  answers  show  an  understanding  of  the  contrast  between  the  ideas 
of  Marx  and  Smith  (e.g.,  equality  of  income  vs.  freedom  to  make  money). 


Social  Studies  9 


66 


Learning  Facilitator's  Manual 


Module  1 


Section  4:  Activity  17 

Return  to  Activity  1,  question  3,  and  answer  the  questions  you  created  to  guide  your  work  in  this 
section. 

Answers  will  vary.  Check  to  see  that  students'  answers  show  an  understanding  of  the  material. 
Section  4:  Follow-up  Activities 
Extra  Help 

1.  Complete  the  word-search  puzzle  that  follows.  These  terms  are  firom  the  summary  chart  in 

Activity  15.  There  are  twenty-four  words  or  phrases  in  the  puzzle  -  horizontal,  vertical,  diagonal, 
backwards,  and  forwards.  Can  you  find  tiiem  all? 


•  advertising 

•  business  cycle 

•  command  economy 

•  competition 

•  corporations 

•  dangerous  goods 

•  decisionmaking 

•  economic  systems 


•  equilibrium 

•  freedom 

•  government 

•  incentive 

•  market  economy 

•  marketplace 

•  mixed  economy 

•  monopolies 


•  ownership 

•  price 

•  private 

•  problems 

•  production 

•  scarcity 

•  supply  and  demand 

•  trust 


Here  are  the  words  as  they  appear  in  the  word-search  puzzle: 


D 

K 

H 

Y 

C 

D 

G  X 

M 

M 

1 

M 

D 

z 

E  1 

D 

F 

E 

O 

H 

B 

E^ 

L 

R 

R 

P 

E 

V 

t/l 

T 

M 

J 

N 

S 

L 

V 

C 

N 

F 

S 

y 

V  V 

L 

L 

J  R 

X  P  P 
K  V  N 


D 

y 

W 

D 

N 

p 

V 

E 

1 

0 

X 

R 

A 

z 

S 

S 

c 

J 

H 

N 

U 

1 

R 

P 

K 

lei 

T 

T 

P 

0 
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2.  True  or  False:  As  in  previous  sections  answer  T  or  F  for  each  of  the  following  statements. 
Correa  false  statements  in  the  spaces  provided  or  add  some  additional  explanation,  or  more 
infonnation,  to  statements  that  are  true. 

Additonal  irrformation  added  to  true  statements  will  vary. 

a.  People  have  limited  wants  and  unlimited  resources  to  satisfy  them. 
False  -  They  have  unlimited  wants  and  limited  resources. 

b.  Scarcity  is  the  basic  economic  problem. 
True 

c.  One  of  the  factors  of  production  given  in  the  text  is  transportation. 
False  -  The  factors  of  production  are  land,  labour,  and  capital. 

d.  Scarcity  forces  societies  to  make  choices. 
True 

e.  The  way  in  which  a  society  answers  the  three  economic  questions  determines  its  economic 
system. 

True 

f.  Kari  Marx  predicted  the  type  of  command  economy  that  exists  in  communist  countries  today. 
False  ~  He  could  not  predict  the  problems  and  modifications  of  today's  command  economy. 

g.  The  government  of  Canada  can  see  no  reason  why  it  should  be  involved  in  the  transportation 
and  communication  industries. 

False  -  Canada  fee  Is  that  these  are  essential  to  our  country  and  controls  them. 

h.  Competition  controls  prices  that  companies  get  for  their  products. 
True 

i.  Competition  keeps  workers'  wages  down. 
True 

j.    Adam  Smith  helped  in  the  American  Revolution. 

False  -  Adam  Smith's  book  was  published  at  about  the  time  of  the  American  Revolution. 
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k.  The  American  mailcet  economy  is  sometimes  called  a  free-enterprise  system. 
True 

1.    The  incentive  of  making  a  profit  causes  people  to  take  risks. 
True 

m.  The  self-regulating  invisible  hand  described  by  Adam  Smith  was  the  government. 

False  -  Competition  is  the  invisible  hand. 
n.  Equilibrium  happens  when  supply  equals  demand 

True 

o.  A  monopoly  saves  consumers  money  because  a  company  does  not  have  to  waste  money 
competing  with  other  companies. 

False  -  Monopolies  can  charge  what  they  want,  which  hurts  consumers. 
Enrichment 

Assume  you  are  Adam  Smith  writing  in  your  diary  about  your  visit  to  the  U.S.A.  today.  Write  a  diary 
entry  of  one  or  two  pages  explaining  why  the  market  economy  suits  Americans  because  of  their 
history  and  geography.  Remember  the  date  in  your  diary  is  today's  date.  Diaries  are  written  in  the 
first  person,  or  /. 

Remember,  in  Section  1  you  studied  both  physical  and  human  geography,  and  in  Section  2  you 
studied  eariy  settlers*  origins,  reasons  for  immigrating,  class,  setdement  patterns,  and  wars.  This 
infoimation  will  be  useful  when  developing  your  diary  entry.  You  may  also  wish  to  research  Adam 
Smith  from  other  resources. 

Answers  will  vary.  Check  to  ensure  that  diary  entries  reflect  Smith's  views  and  show  an 
understanding  of  the  market  economy  of  the  United  States. 


Section  4:  Assignment 

1 .  Write  a  dialogue  of  a  page  and  a  half  to  two  pages  explaining  two  economic  systems.  The 
dialogue  will  be  between  Kari  Marx,  whose  picture  is  on  page  48  of  your  text,  and  Adam  Smith, 
who  appears  on  page  50.  Marx  will  explain  his  command  economic  system  to  Adam  Smith  and 
Smith  will  explain  his  market  system  to  Karl  Marx. 

Remember,  a  dialogue  is  a  conversation  between  two  or  more  characters.  It  contains  the  direct 
quotations  that  give  the  speaker's  own  words.  Each  speaker  can  argue  against  the  other's  point  of 
view. 
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This  assignment  requires  that  the  student  write  the  dialogue  for  a  conversation  between  two 
economic  theorists  -  Karl  Marx  and  Adam  Smith.  During  the  course  of  this  conversation,  each 
theorist  will  explain  to  the  other  the  basic  principles  of  his  theory.  The  chart  that  follows 
identifies  some  of  the  possible  ideas  that  the  student  may  include.  Please  note  that  marks  are 
assigned  for  ideas  as  well  as  ability  to  write  a  realistic  dialogue. 

Possible  points: 

Karl  Marx 

•  People  should  not  be  alienated  from  their  work  as  it  is  an  extension  of  themselves. 

•  Capitalism  creates  classes  of  people  -  workers  and  owners  -  arul  divides  people  on  the 
basis  of  wealth. 

•  It's  better  for  property  to  be  owned  communally. 

•  Eventually  the  workers  will  get  so  fed  up  with  the  social  structure  that  they  will  revolt  and 
take  control. 

•  It's  not  fair  that  the  wealth  of  the  country  should  be  concentrated  in  the  hands  of  a  few 
capitalists. 

•  Government  control  is  necessary  and  proper;  the  government  should  be  made  up  of 
members  of  the  working  group. 

Adam  Smith 

•  People  make  things  based  on  the  needs  of  society. 

•  People  should  have  a  great  deal  of  choice  in  the  goods  and  services  available  to  them. 

•  Competition  amongst  producers  ensures  a  good  supply  of  quality  goods  at  reasonable 
prices. 

•  The  less  government  control  there,  is  the  better. 

•  People  will  always  "look  out  for  number  one"  first. 

•  If  people  are  willing  to  risk  personal  capital,  they  should  be  allowed  to  do  so. 

•  The  market  place  is  much  better  able  to  regulate  economic  activity  than  is  the  government. 

2.  You  are  the  promotional  manager  for  either  Adam  Smith  or  Karl  Marx.  Your  job  is  to  create  a 
full-page  announcement  for  the  local  newspaper  advertising  the  speaking  engagement  of  your 
speaker.  You  must  choose  the  day,  hour,  place  of  speech,  and  the  information  that  will  be  given 
in  the  ad. 
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Research  may  be  necessary  for  the  following  information:  personal  background  of  your  chosen 
speaker,  books  he  has  written,  and  a  simimary  of  his  philosophy. 

Your  advertisement  will  include  the  answers  to  the  following  questions: 

•  Who  is  coming? 

•  When  is  he  coming  (date  and  time)? 

•  Where  will  he  speak? 

•  Why  is  he  coming? 

•  What  is  happening? 

•  What  is  his  personal  background? 

•  What  are  his  views? 

The  student  is  required  to  create  a  full-page  newspaper  advertisement. 

The  advertisement  will  announce  the  impending  arrival  of  either  Karl  Marx  or  Adam  Smith  as  a 
speaker  in  your  area.  Be  sure  the  advertisement  answers  most  of  the  following  questions: 

•  Who  is  coming? 

•  When  is  he  coming  (date  and  time)? 

•  Where  will  he  speak? 

•  Why  is  he  coming? 

•  What  are  some  personal  facts  about  the  speaker? 

•  What  are  some  of  his  notable  publications? 

•  What  basic  philosophical  beliefs  will  he  be  discussing? 

Please  note  that,  if  possible,  the  student  should  do  some  research  in  addition  to  presenting  the 
information  supplied  in  the  textbook,  Made  in  the  USA,  An  encyclopedia  will  supply  the  necessary 
data.  Sample  data  for  the  sections  on  personal  background  and  publications  follow. 

Karl  Marx:  He  lived  in  England,  and  his  work  was  prompted  by  the  social  turmoil  of  the  Industrial 
Revolution  in  that  country.  He  is  most  famous  for  his  book.  Das  KapUal,  which  outlined  his  economic 
theory.  He  is  called  the  Father  of  Modem  Socialism. 

Adam  Smith:  He  was  a  philosophy  professor.  His  observations  of  the  events  during  the  Industrial 
Revolution  in  England  led  him  to  write  his  theory  in  his  book  An  Enquiry  into  the  Nature  and 
Causes  of  the  Wealth  of  Nations. 

Sections:  Quality  of  Life 

Key  Concepts: 

•  quality  of  life 

•  values 

Section  5  deals  with  quality-of-life  issues  in  the  market  economy  of  the  United  States.  Some  typical 
American  values  are  examined  in  an  attempt  to  create  an  understanding  of  the  American  vision  of 
quality  of  life. 
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Teaching  Suggestions: 

Here  are  a  few  ideas  for  supplementary  classroom  activities: 

•  Have  students  create  a  questionnaire  on  features  that  contribute  to  quality  of  life.  Then 
have  them  get  friends  and  family  to  take  it.  Use  the  results  to  construct  a  chart  of  what 
constitutes  a  good  quality  of  life  according  to  people  in  your  area. 

•  Have  students  research  the  plight  of  the  homeless  and  present  their  finds  to  the  class. 

•  Stage  a  debate,  either  formally  or  informally,  on  the  relative  importance  of  material 
well-being  and  the  other,  less  tangible,  aspects  (e.g.,  job  satisfaction,  friendships,  family) 
of  quality  of  life. 


Sections:  Activity  1 

1 .   As  in  previous  sections,  you  will  begin  with  what  you  already  know  about  the  topic  to  be 

discussed.  You  know  that  there  are  three  parts  to  culture:  economic,  social,  and  political.  What 
do  you  feel  would  be  a  necessary  aspect  of  quality  of  life  in  each  of  these  areas?  What  would  be 
your  ambitions  in  each  of  these  areas?  Complete  the  chart  that  follows  with  what  you  feel  at  this 
time  about  quality  of  life. 


Quality  of  Life 


Part  of  Culture 

What  You  Want  -  Expectations 

Economic 

Social 

Political 

Social  Studies  9 


72 


Learning  Facilitator's  Manual 


Module  1 


Answers  will  vary. 

Expect  items  dealing  with  physical  needs  under  the  heading  Economic,  mental  needs  under  the 
heading  Social,  and  group  needs  under  the  heading  Political. 

2.  Now  it's  time  to  examine  what  you  believe  is  important  or  valuable  by  examining  your 
quality-of-life  chart. 

a.  (1)  Did  you  suggest  that  material  well-being  was  important? 
(2)  How  much  did  you  emphasize  this? 

b.  (1)  Did  you  suggest  that  emotional,  spiritual,  artistic,  and  cultural  things  were  important? 
(2)  How  important  are  they? 

c.  (1)  Did  you  suggest  that  the  well-being  of  others  was  important? 

(2)  Were  you  concerned  about  society  and  how  it  operates  (e.g.,  rights  and  freedoms)? 

(3)  How  important  are  such  things? 

d.  What  other  things  did  you  emphasize? 

e.  How  can  all  people  in  our  society  expea  to  achieve  the  quality  of  life  that  you  would  like  for 
yourself? 

Answers  depend  on  responses  in  question  1. 

3.  Now  that  you've  answered  all  these  questions,  reconsider  what  you  believe  to  be  really  important 
in  life.  Would  your  chart  be  different  now?  In  the  chart  that  follows  put  your  most  important 
values  in  each  area  of  culture  under  the  appropriate  heading. 
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Values 


Economic 

Social 

Example:  the  right  to 
start  your  own 
business 

Example:  the  freedom 
to  choose  your  friends 

Example:  the  right  to 
choose  the  country's 
leaders 

Answers  depend  on  previous  responses.  Check  that  students'  classifications  are  defensible. 


Social  Studies  9 


74 


Learning  Facilitator's  Manual 


Module  1 


Section  5:  Activity  3 

1 .  Check  off  the  appropriate  column  to  indicate  whether  the  qualityof-life  discussion  in  the  activity 
deals  with  economic,  social,  or  political  beliefs.  The  "Values'*  column  is  for  the  values  held  (by 
you  or  others)  as  found  in  the  activity. 

Quality  of  Life  Review 


Section 

and 
Activity 

Economic 

Social 

Politicial 

Values 

Section  1 
Assignment 

Section  2 
Assignment 

Section  3 
Activity  13 

Section  4 
Activity  16 

Answers  depend  on  previous  work.  Check  students'  classifications. 
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2.  Now  define  quality  of  life  in  your  own  words. 

Definitions  should  reveal  an  understanding  of  what  quality  of  life  entails. 
Sections:  Activity 4 

1 .  Now  answer  the  following  questions. 

Answers  will  vary,  but  here  are  some  possibilities: 

a.  Why  should  Americans  be  shocked  when  they  hear  about  homelessness? 
American's  like  to  think  of  their  country  as  the  land  of  opportunity. 

b.  Why  should  Americans  be  embarrassed  by  this  situation? 
They  feel  that  their  country  should  do  better. 

c.  According  to  some  people,  why  do  homeless  people  deserve  to  be  homeless? 
They  claim  that  homeless  people  have  not  worked  hard. 

<L  Who  arc  the  homeless  people  in  America? 

They  are  often  mentally  ill  people,  single  mothers  with  little  job  training,  or  out-of-work 
skilled  labourers. 

2.  Do  the  following  exercise  based  on  the  questions  in  the  first  part  of  this  activity. 
Again,  answers  will  vary.  Here  are  a  few  possibilities. 

a.  (1)  If  Americans  were  shocked,  what  does  this  imply  (or  what  can  we  infer)  about  the 

visibility  of  the  problem? 

Many  people  don' t  see  the  problem. 
(2)  What  does  it  imply  about  interaction  between  classes  inAmerica? 
Classes  don' t  interact  much  in  American  society. 

b.  If  Americans  were  embarrassed,  what  does  it  imply  about  their  feelings  toward  their  country? 
They  are  proud  of  their  country. 

c.  (1)  What  difference  does  it  make  who  the  homeless  are? 

If  the  homeless  are  unable  to  help  themselves,  the  situation  is  very  different  from  what 
many  Americans  perceive  it  to  be. 
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(2)  Etoes  the  article  imply  that  it  matters? 
Yes, 

(3)  What  does  it  imply  about  the  American  attitude  toward  assisting  others? 

If  people  can't  help  themselves,  Americans  tend  to  feel  that  they  should  help  them. 
Sections:  Activity 5 

Write  a  paragraph  explaining  the  economic  problem  baby  boomers  present,  and  how  it  might  affect 
the  quality  of  life  in  America. 

Answers  will  vary.  The  following  are  some  suggestions. 

Baby  boomers  are  big  consumers  and  producers.  The  economy  relies  on  this.  When  they  are  no 
longer  big  consumers  and  producers  (i.e,  older)  there  could  be  major  economic  difficulties.  This 
could  endanger  the  quality  of  life,  such  as  occurred  in  the  Great  Depression. 

Sections:  Activity 6 

Study  the  chart  on  page  126  of  your  text.  What  values  does  this  list  of  American  salaries  imply? 
Answers  will  vary.  The  following  are  possible  remarks. 

This  chart  suggests  that  essential  jobs  to  provide  the  basic  needs  of  people  (e.g., farming)  are  not 
seen  as  worth  as  much  as  jobs  that  satisfy  social  desires.  It  implies  that  placing  so  much  value  on 
nonessential  jobs  may  not  be  right. 

Sections:  Activity? 

What  does  this  reading  imply  about  the  pressures  of  work  and  time? 
Answers  will  vary  but  should  include  the  following: 

The  reading  implies  that  the  pressures  of  work  and  time  may  lead  to  a  poorer  quality  of  life  even 
though  materialistic  needs  may  be  better  met  than  in  previous  generations. 

Sections:  Activity 8 

1 .  Explain  what  foreign  competition  does  to  the  value  of  the  dollar  and  wages? 
The  value  of  the  dollar  and  wages  are  forced  down  by  foreign  competition. 

2.  If  this  is  a  problem,  what  does  it  imply  about  Americans*  expectations  for  an  improved  way  of 
life? 

This  would  imply  that  Americans  would  expect  their  living  standards  to  improve. 
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Sections:  Activity 9 

1 .  Now  you  are  to  construct  a  chart  of  what  appear  to  be  typical  American  values  under  the  same 
three  headings.  You  should  refer  to  Activities  3  and  8  to  help  identify  these  values  and  place 
them  on  the  chart  A  value  may  appear  in  more  than  one  column. 

Answers  will  vary.  The  following  are  possibilities: 


Economic 

Social 

Political 

•  individualism 

(some  may  overlap) 

(some  may  overlap) 

•  competition 

®  freedom  of  choice 

•  free  enterprise 

•  little  governmental 
intervention 

•  right  to  choose 
associates 

•  right  to  move  up  in 
class 

•  right  to  live  where  you 
wish 

•  freedom  of  speech 

•  right  to  elect  leaders 

•  right  to  legal 
protection  from 
government  and 
others  in  society 

•  right  to  succeed  (to 
become  wealthy) 

•  right  to  be  treated  as 
an  equal  to  others 

•  right  to  inherit 

•  right  to  personal 
property 

•  materialism 

•  individual  initiative 

2.  Write  a  paragraph  about  why  you  are  opposed  to,  or  in  favour  of,  the  American  value  system  or 
parts  of  it.  Be  sure  to  give  arguments  to  suggest  your  point  of  view  and  use  examples  to  clarify 
your  meaning. 

Answers  will  vary  with  opinions  and  values.  Mark  for  support  of  students'  point  of  view,  not 
values  of  students. 
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Sections:  Activity  10 

Examine  the  list  of  values  held  by  Americans  from  Activity  9.  How  do  these  values  transfer  into 
positive  or  negative  aspects  of  Americans*  quality  of  life?  For  example,  Americans  seem  to  value 
individual  initiative.  How  could  this  lead  to  a  better  or  poorer  quality  of  life?  Fill  out  the  following 
chart  to  show  the  effects  of  values  on  quality  of  life.  It  has  been  started  to  get  you  going. 


Quality  of  Life 


Value 

Positive 

Negative 

•  Individual 
initiative 

•  You  can  be  your  own 
boss;  you  can  determine 
your  own  economic 
success. 

•  If  you  fail,  you  and  your 
family  could  suffer. 

•  Only  the  smart  or  lucky 
people  can  be  successful 
and  enjoy  a  good  life. 

Answers  will  vary  widely.  The  example  given  in  the  student  manual  should  serve  as  a  guide. 
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Section  5:  Follow-up  Activities 
Extra  Help 

The  crossword  puzzle  that  follows  will  help  you  with  some  of  the  quality-of-life  tenns  that  you've 
encountered. 

Clues 

Across 

3.   freedom  of,  ;  You  may  decide  with  whom  you  spend  time. 

7.  freedom  of  You  can  say  what  you  want 

8.  degree  of  excellence,  as  in  one ' s  of  life 

9.  a  term  used  to  describe  something  that  has  not  happened  yet 
12.   ability  to  decide 

14.  the  invisible  hand  that  ensures  low  prices  and  high  quality 

15.  a  shipment  of  goods  out  of  the  country 

16.  a  person  bom  between  1946  and  1964 

17.  income  received  for  woik  done 


Down 

1 .  going  from  one  place  to  another 

2.  the  belief  that  one  person's  rights  are  as  important  as  the  rights  of  the  group 

4.  a  reason  for  doing  something 

5.  a  shipment  of  goods  into  the  countty 

6.  the  belief  that  possessions  are  important 
9.  originating  from  outside  the  country 

10.  a  feeling  of  safety  and  protection 

11.  the  name  applied  to  aU  members  of  a  group,  e.g.,  the  humane  „  . 

13.  being  without  living  accommodation 
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Enrichment 

Answer  question  1  in  "Focusing  and  Extending'*  on  page  128  of  your  text 
Answers  will  vary.  Some  possible  reasons  are  as  follows: 

•  bad  luck 

•  lack  of  effort 

•  mental  illness 

•  single  motherhood 

•  unemployment  due  to  business  cycle 

•  physical  handicaps 

The  paragraph  answer  should  make  reference  to  the  points  made  above  and  argue  for  one  side  or  the 
other.  Facts  should  be  used  to  support  answers  discussing  the  benefits  or  faults  of  various  economic 
systems. 

Final  Module  Assigoment 

Turn  to  Made  in  the  USA  and  examine  the  following  quotations: 

•  page  45  -  introductory  quotation  by  Charles  Revson 

•  page  63  -  sidebar  quotation  by  Henry  Ford 

•  page  101  -  introductory  quotation 

•  page  1 17  -  introductory  quotation  by  Will  Rogers 

Upon  examination,  these  quotations  should  reveal  to  you  one  of  the  basic  premises  underlying  the 
American  economic  system  -  supremacy  of  the  individual.  It  would  also  appear  that  self-interest  is 
one  of  the  primary  motivating  factors  in  this  type  of  economic  system.  The  notion  of  competition  is 
also  important  in  that  competition  in  a  market  economy  ensures  that  no  one  person  may  take  unfair 
advantage  of  another. 

To  what  extent  do  you  agree  with  these  fundamental  ideas  of  the  market  economy  of  the  United 
States? 

Your  final  assignment  for  this  module  is  to  write  a  position  paper  on  this  topic.  Your  paper  will 
either  support  the  fundamental  ideas  of  the  American  economic  system  or  argue  against  these 
ideas. 


NOTE:  Your  paper  should  deal  to  a  great  extent  with  the  role  of  the  individual  within  the  market 
economy  of  the  United  States.  If  you  support  the  American  system,  your  paper  will  discuss  positive 
aspects  of  individual  initiative  and  competition.  If  you  argue  against  the  system,  you  will  describe 
how  the  focus  on  individual  initiative  and  competition  has  created  negative  impacts  on  American 
society. 
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Complete  the  following  exercises  before  you  write  the  rough  draft  on  your  position  paper. 

1 .  Identify  the  position  that  you  are  taking. 

2.  list  at  least  eight  pieces  of  factual  knowledge  that  you  will  include  in  your  paper  to  support  your 
position  (you  may  include  more  facts  in  the  final  copy).  Try  to  obtain  your  facts  from  more  that 
one  source  (e.g.,  encyclopedia,  newspapers,  magazines). 

3.  Write  the  rough  draft  of  your  paper.  Use  your  own  paper  or  rough  work  pages  for  this  draft. 
When  writing  your  position  paper,  remember  that  you  will  be  marked  primarily  on  your  ability  to 
reason  soundly.  There  are  basically  three  ways  of  doing  this: 

•  Argue  that  whatever  you  are  discusssing  harms  or  supports  something  in  your  personal  best 
interests. 

•  Argue  that  it  harms  or  supports  something  in  the  best  interests  of  society  in  general. 

•  Argue  on  the  grounds  that  it  is  morally  right  or  wrong  to  continue  a  particular  practice. 

4.  Read  your  rough  draft.  Make  any  necessary  changes  to  the  wording,  punctuation  and  spelling. 

5.  Write  your  final  copy. 

Students  are  required  to  write  a  position  paper  in  which  they  do  one  of  the  following: 

•  support  the  notion  that  the  market  economy  of  the  United  States  is  based  primarily  on  the 
pursuit  of  individualism  and  competition  and  describe  how  these  are  positive  aspects  of  the 
market  economy 

OR 

•  argue  that  the  focus  on  individual  initiative  and  competition  has  created  a  negative  impact 
on  individuals  and  American  society 

Mark  papers  for  content,  organization,  and  presentation.  Correct  essay  form  should  be  used 
complete  with  introduction,  body,  and  conclusion. 

Please  note  that  there  is  a  prewriting  exercise  included  in  this  assignment.  It  is  very  important 
that  students  complete  this  before  beginning  the  assignment  as  it  will  help  them  focus  on  the 
task  at  hand. 

Students'  marks  will  be  largely  dependent  on  demonstrated  ability  to  reason  soundly. 
There  are  three  basic  methods  of  doing  this: 

•  by  arguing  how  something  hinders  or  supports  something  in  the  studenf  s  best  personal 
interests 

•  by  arguing  how  something  hinders  or  supports  something  in  the  best  interests  of  society  in 
general 
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•  by  arguing  on  the  grounds  of  whether  it  is  morally  right  or  wrong  to  continue  a  particular 
practice 

Because  a  position  paper  requires  that  the  students  reflect  on  their  personal  value  systems,  a 
variety  of  reasons  will  be  presented.  The  following  list  is  not  exclusive  and  presents  only  some  of 
the  possible  facts  a  student  may  wish  to  include. 

For: 

•  The  student  feels  that  everyone  should  be  allowed  to  sink  or  swim. 

•  The  student  is  against  government  controls. 

•  The  student  likes  the  notion  that  anyone  can  grow  up  to  be  president. 

•  The  student  likes  being  in  a  competitive  arena. 

•  The  student  names  several  famous  entrepreneurs  and  notes  qualities  that  he  or  she  has  in 
common  with  them. 

•  The  student  believes  that  ambition  is  a  driving  personal  quality. 

•  The  student  notes  that  the  United  States  is  a  world  leader  in  space  exploration,  scientific 
breakthroughs,  and  so  on. 

Against: 

•  The  student  notes  that  the  poverty  cycle  is  hard  to  break  out  of  and  concludes  that  a  person 
may  be  stuck  no  matter  what. 

•  The  student  argues  that  a  lack  of  social  programs  causes  a  high  rate  of  illiteracy ,  crime, 
homelessness,  and  so  on. 

•  The  student  notes  that  might  does  not  always  make  right. 

•  The  student  resents  having  to  compete  for  everything. 

•  The  student  identifies  famous  entrepreneurs  who  have  been  corrupted  by  the  power  of  their 
wealth. 

•  The  student  identifies  the  notion  that  damage  to  the  environment  may  have  been  increased  by 
the  focus  being  kept  on  the  individual  rather  than  on  the  common  good. 
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